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About Sociology 1b

Sociology is the study of the individual in society. It examines how personal life is shaped by the nation-state, culture, economics, institutions and so on, how we make choices, how we attach meanings to experiences, and how what we do changes what is around us.  It covers almost every aspect of human experience and behaviour, so is potentially an enormous field. This course introduces you to the sociological perspective by examining four aspects of social life: faith and disenchantment, intoxication, identity and human reproduction. The theme of the course is the relationship between private troubles and public problems, how personal challenges many of us face in our lives are shaped and defined in ways that often appear to be beyond our direct control.

Aims

The course has three broad aims and four objectives:

It is an introduction to the discipline of sociology, particularly for those with little or no previous experience of it. The course both ‘stands alone’ for those for whom it is their first exposure to the subject, and also builds on the knowledge gained in Sociology 1a on the Individual in Society. It also provides a basis for further study in Sociology 2 and Honours.
It will allow individual students to develop an understanding of their own personal experiences in sociological terms and to use this experience in the course. 
It will give students a flavour of four substantive issues in the discipline of sociology, their definition, investigation and presentation.
Objectives

By the end of the course, you should be able to:

Show an understanding of four key sociological issues of faith and disenchantment, intoxication, identity and reproduction

Identify some of the key social problems and issues facing modern societies.
Demonstrate an understanding of the relationship between argument and evidence. 
Apply sociological analysis to other areas of life.

Course Regulations and Procedures

Sociology is part of the School of Social and Political Science. You must read this booklet in conjunction with the Social and Political Science Student Handbook as all the regulations detailed there apply to this course. If you are new to the course please be sure you have both handbooks (available from Chrystal Macmillan Undergraduate Teaching Office).  Here we outline either aspects that are specific to this course or matters that are so essential that they deserve reiteration.

Lecture Time and Place

Tuesday and Friday, 14:00-14:50, George Square Lecture Theatre.

Teaching Team
Lecturers:

Tom McGlew, t.mcglew@ed.ac.uk, 2.02, 7 Buccleuch Place.

Hugo Gorringe, h.gorringe@ed.ac.uk, Room 6.30 Chrystal Macmillan Building.
Lynn Jamieson, l.jamieson@ed.ac.uk, Room 5.04 Chrystal Macmillan Building.

Adi Bharadwaj, adi.bharadwaj@ed.ac.uk, Room 6.21 Chrystal Macmillan Building.

Course Organiser: Adi Bharadwaj, Room 6.21, 6th Floor Chrystal Macmillan Building, Phone: 651 1382, e-mail: adi.bharadwaj@ed.ac.uk. Office hours: Tuesday, 11:00 – 1:00 pm

Senior Tutor: Emre Tarim, s0672259@sms.ed.ac.uk. Please email to schedule a suitable time if an appointment is required.

Course Secretary: June Connor, Undergraduate Teaching Office, Chrystal Macmillan Building.  

Office Opening Hours: 10:00-12:00 and 14:00-16:00. 

Phone: 0131 650 4001, e-mail: june.e.connor@ed.ac.uk

Tutorials

You will need to sign up for a tutorial on WebCT. Instructions on how to do this can be found in Appendix Four of this booklet. There is no tutorial in Week 1 of the course. 

Tutorial attendance is a requirement of the course. All students who miss a tutorial should give written explanation to their tutor. Tutor contact details can be found on WebCT. Students who miss more than three tutorials will have their final mark reduced by one percentage point for each unapproved absence above the threshold, and will not have their overall mark raised if their performance is borderline.  Consult your tutor or the Undergraduate Teaching Office for notification procedures.

Assessment

You produce one essay for the course (40% of your final mark) and sit a Degree Examination (60% of your final mark).  The examiners’ meeting is normally held in late May and your result is available soon after that. The essay and examination script of any candidate given a marginal fail or an A grade will be reviewed by the external examiner, who also reviews a sample of all work submitted for the course in order to ensure consistency and quality of marking. 
The most common cause of failure is that students do not do the course reading or attend lectures. All students who fail the course must take the re-sit examination in August. Visit the following site for details:

 http://www.sps.ed.ac.uk/undergrad/year_1_2/assessment_and_regs/examination_requirements 

You do not have to register for the resit exam, but it is your responsibility to find the time and location on the Registry Website at www.registry.ed.ac.uk. 

Essays

You must submit an essay for this course. See the back of this booklet for essay topics, readings, and due dates. You must submit a copy of your essay to WebCT, in addition to submitting one hard copy to the essay box by 3pm on the day of deadline.  See Appendix Two at the back of this booklet for further information.  Both versions of your essay must be submitted correctly and on time or they will be subject to lateness penalties. Your essay should be no more than 1500 words. If you go over this word limit 1 mark will be deducted for every 20 words over the limit.

ESSAY DEADLINE – 12 pm, Friday 25th February 2011 (Week 7)

We aim to return your essays, with appropriate comments and a provisional grade, within three weeks of submission, if handed in on time.  For guidance on making the most out of feedback, see www.sps.ed.ac.uk/undergrad/year_1_2/feedback.
Avoiding Plagiarism and Duplication

Material you submit for assessment, such as your essay, must be your own, original, work, produced for this course and session. It must not have been submitted to another unit of assessment, either here or at another institution. You can and should draw upon published work, ideas from lectures and tutorial discussions, and discussions with other students, but you must always make clear that you are doing so. Passing off anyone else's work (including another student's work or material from the Web or a published author) as your own is plagiarism and will be punished severely. Assessed work that contains plagiarised or duplicate material will be given a mark of zero and will also be reported to the College Academic Misconduct Officer. Serious cases of plagiarism may be subject to further disciplinary action. In either case, the actions taken will be noted permanently on the student's record. This happened in a number of cases last year. For guidance see: www.sps.ed.ac.uk/undergrad/year_1_2/what_is_plagiarism.

Writing Style and Referencing

Clear, effective writing is a skill we want you to develop.  Read over your work before you submit it, and if possible, ask a friend to do the same. Make the most of your tutor’s comments. You can find advice on essay writing here:

www.sps.ed.ac.uk/undergrad/year_1_2/writing_essays.

If you are in need further help you can ask your tutor, use a study skills book like Creme, P. & M.R. Lea. (1997) Writing At University: A Guide For Students, Philadelphia, Open University Press, or contact the Teaching, Learning and Assessment unit who provide support for students’ learning, at www.tla.ed.ac.uk/services/effect-learn/advice.htm.

Adequate referencing is another important academic skill. Your essays must include a list of references at the end. For the appropriate format, check one of the major Sociology journals stored in the library such as the British Journal of Sociology. If in doubt, consult your tutor. Marks will be deducted for essays where the referencing is not properly done. In exams be sure to reference an author by name when using their ideas, although you do not need to give the full reference to their published work.

Examination

Sociology 1b will have a two hour degree examination at the end of Semester 2. The examination consists of two sections, covering the last two units of the course, one question to be answered from each section. There will be three questions to choose from in each section.

You must pass the examination (pass mark 40%) to pass the course.

The examination mark contributes 60% of the overall assessment.

There are no exemptions for the exam.

A copy of last year’s degree examination paper is in Appendix Three.

You have the right to see your exam script and get feedback on your exam performance.  This can only be done after the exam board has met and marks have been confirmed. Please contact the course convenor if you would like to get feedback on your exam.

After the exam board has met, a general report on how the class as a whole answered the exam questions will be posted on WebCT. This will not refer to individuals but rather give a sense of where people tended to go right and wrong in the exam. A report on last year’s exam is in Appendix Five. Read this in conjunction with last year’s exam paper. Students usually find it helpful to read this before beginning their own exam revision.

See the School handbook for examination registration procedures.

Suggestions about exam performance

Here are some general observations on exam performance, partly based on past Sociology exam results, which are provided to help you avoid some common problems in exams.

Answer the question. Attend to the specifics of the question and do not use material indiscriminately.

Focus your answer. Excellent and very good answers provide a clear argument in response to an examination question. Poorer answers are marred by repetition, and the use of lots of unnecessary padding, personal arguments and ‘common sense’ statements.

Use the course material. Particularly poor exams reference no course materials at all and fall back not only on singularised personal perspectives, but also on non-academic material from fashion magazines, TV programmes and newspapers. Used judiciously as illustrations, this kind of material can be good, but only if placed in the context of course readings and concepts.

Referencing. There are often quite a few basic errors in the attribution of names to intellectual traditions. In Sociology 1a, “Simmel of the Chicago School” was fairly common.

Provide evidence of reading. This is key. Good answers provide evidence of reading. It is not sufficient to rely on lecture notes/slides. 

Course Readings

Readings will be available on the Sociology 1b WebCT page under the ‘Resources’ icon where stated in this handbook. Other readings will be available through the library and other sources.

Student Representation

The Sociology Department welcomes student input into the management of the course and its assessment, and runs a Staff-Student Liaison Committee at which class representatives are present. Students will be asked to volunteer as tutorial reps at the first tutorial session and from these reps the class representatives will be chosen. Any problems with the course should first be raised with your tutor or with the course organiser, Dr. Adi Bharadwaj. We will also ask you to fill in an overall assessment form at the end of the course.

Course Information

During the course of the year, all important information for the class will be announced in lectures. Information will also be posted on the notice board outside the School of Social and Political Science Undergraduate Teaching Office, CMB. Course handouts, overhead slides, details of class reps, etc. will be posted on WebCT. 

Course Content:

UNIT 1: Faith and Disenchantment (Tom McGlew)

Week 1

Tuesday 11/01/11:  A profile of religious practice in contemporary Britain.
The paradox of large numbers of Britons professing belief in God and yet only infrequently - if at all - attending religious services is explored.  Has the commitment of earlier generations to institutional religion been replaced in our time by a more general interest, especially among the young, in ‘spirituality?’  Or have the statistics relating to belief in God simply been misleading?  What prospect is there for the revival of the Britain’s established religions?

Readings: 

See the PowerPoint slide file on WebCT titled ‘Statistics on Religious Practice.’  If you wish to consult the source of many of the tables adapted for this file, see any recent edition of the British Social Attitudes survey (housed in the Main Library reference section at Per. .15 Bri).  But be cautious: statistics relating to church membership and attendance are notoriously unreliable.  

An excellent overview of many of the issues covered in this unit may be found in Grace Davie, ‘Religion,’ in Steve Taylor et al. (eds.) (1999), Sociology:  Issues and Debates.  London: Macmillan, pp. 277-96.  

  Davie, G (1990), ‘Belief without Belonging,’ Social Compass, Vol. 37 pp. 11-23 (on WebCT); for an extended version, see Grace Davie, (1994) Religion in Britain Since 1945: Belief without Belonging (Oxford: Basil Blackwell).  

A recent reply to Davie’s argument can be found in David Voas (2009), ‘The Rise and Fall of Fuzzy Fidelity in Europe,’ European Journal of Sociology, Vol. 25, pp.155-68. Go to http://esr.oxfordjournals.org/content/25/2/155.abstract and follow link to the full text of this article.

Friday 14/01/11: Secularisation.

The process of the secularisation of culture is arguably the outstanding feature of modern social organisation.  The constituents (and historical phases) of this process will be considered.

Readings:

Weber, M (1982) ‘Science as a Vocation: Science and the Disenchantment of the World,’ in H. H. Gerth and C. W. Mills, From Max Weber: Essays in Sociology. London: Routledge and Kegan Paul, pp. 138-156  (on WebCT)
Hamilton, M (1995), The Sociology of Religion.  London: Routledge.  See Ch. 12: ‘Religion and Rationality: Max Weber,’ pp. 136-46, for an introduction to Weber’s important statement on the effect upon religion of the rise of rationality.  

Hunt, S J (2002), Religion in Western Society.  Basingstoke: Palgrave.  See Chapter 2:  ‘Secularization and the “Decline” of Religion,’ pp. 14-31.  Hunt raises the question of whether secularisation has in fact triumphed over religion in the West.  

Wilson, B (1969), Religion in Secular Society.  Harmondsworth: Penguin Books, esp. ‘Conclusions,’ pp. 221-33. (on WebCT); see also Wilson, B (1982), Religion in Sociological Perspective, pp. 46-52, for an argument suggesting that secularisation has actually been damaging to societies like Britain.

For recent, and introductory, outlines of the debate concerning secularisation, see Either:  Mark Kirby et al (1997), Sociology in Perspective.  London: Heinemann Educational Publications.  See Unit 18.4: ‘The secularisation debate,’ pp. 738-44; Or: Warren Kidd et al (eds.) (1998), Readings in Sociology.  Oxford: Heinemann Educational Publication.  See Reading 19.6: ‘An overview of the secularisation debate,’ pp. 575-81.

Bruce, S (1995), Religion in Modern Britain.  Oxford:  Oxford University Press.  See Chapter Five: ‘The Big Picture,’ pp. 124-36, for a robust defence of the conventional secularisation thesis. (on WebCT) In a separate book, Fundamentalism (2nd Ed).  London: Polity Press, 2000, Bruce considers the emergence of fundamentalism as a reaction to global secularisation.  See Ch. 5: ‘Fundamentalisms – Cases and Consequences, ‘ pp. 96-126. (on WebCT)
  In her recent text, Grace Davie reviews the debate on secularization.  See Grace Davie, The Sociology of Religion.  London:  Sage, 2007.  

Week 2

Tuesday 18/01/11: Modernity and Religion.
Religion and rationality exist in a state of tension in advanced industrial societies, and yet there is a curious resilience to religious elements in social life.  In particular, some observers point to the significance of New Age movements, while others cite the importance of ‘hidden religion’ or ‘invisible religion’ in our lives.  The phenomenon of ‘civil religion’ in contemporary America is highlighted.

Readings:

The study of religion was of central importance in the work of Sociology’s founders.  For a concise review of the treatment of religion by Marx, Durkheim and Weber, see Beckford, James, ‘Religion in Classical Models of Industrial Society,’ in Religion and Advanced Industrial Society.  London: Routledge, 1992, pp.  18-41. (on WebCT)

Beckford, J A (1992) ‘Religion, Modernity and Post-Modernity,’ in Bryan Wilson (Ed.), Religion: Contemporary Issues.  London: Bellew Publishing Company, pp. 11-23. (on WebCT) 
Hunt, S J (2002), Religion in Western Society.  Basingstoke: Palgrave.  See Chapter 12:  ‘Popular Forms of Religiosity,’ pp. 194-208, for a discussion of ‘quasi-religion’ in contemporary society. 
Although a bit dated, an essay by John Wolfe (1993), ‘The Religions of the Silent Majority,’ in Gerald Parsons (Ed.), The Growth of Religious Diversity: Britain from 1945, Volume I – Traditions. Milton Keynes: Open University Press, pp. 305-46 is an attempt to characterise the various expressions of religion found in modern Britain.  It includes a useful discussion of ‘civil religion’ in this country, a topic developed for the USA in this week’s lectures. (on WebCT)
A remarkable example of ‘quasi-religion’ may be observed in the cult-ish response of some to the UFO phenomenon.  Read selectively amongst the cases reported in James R. Lewis (Ed.) (1995), The Gods Have Landed:  New Religions from Other Worlds.  NY:  State University of New York Press.  
Some observers argue that the decline of denominational religion has been paralleled by the rise of New Age movements.  For a reliable discussion of New Age movements and their significance in contemporary society, see Paul Heelas (1996), New Age Movement.  Oxford:  Blackwell Publishing, Chapter 1:  ‘Manifestations,’ pp. 15-40. 
See the report of a research project into changes in the nature of religious life in a contemporary British community.  The authors map the shift from Christianity to ‘spirituality’ in Kendal, England.  Paul Heelas and Linda Woodhead (2004), The Spiritual Revolution: Why Religion is Giving Way to Spirituality.  Oxford: Blackwell. 
Friday 21/01/11: The Doomsday Cult in the modern world. 

Building upon the church/sect distinction developed by Sociologists in the 19th Century, this lecture represents an examination of the origins and social dynamics of the modern cult organisation.  A case study will be developed for the experience of David Koresh and the Branch Davidian movement in Waco, Texas.

Readings:

For interesting and trustworthy material on the Branch Davidians, the Order of the Solar Temple, and most other NRMs, visit the University of Virginia website on NRMs at: http://web.archive.org/web/20060907005952/http://etext.lib.virginia.edu/relmove/

Jean-Francois Mayer, JF (2003) ‘Our Terrestrial Journey is Coming to an End: the Last Voyage of the Solar Temple, in Lorne Dawson (Ed.), Cults and New Religious Movements. Oxford: Blackwell Publishing, pp. 208-25.  And also look for any other examples that interest you. 

Mark Juergensmeyer (2003), ‘Armageddon in a Tokyo Subway, in Terror in the Mind of God.  London: University of California Press, pp. 103-120. (on WebCT)
Bromley, D G and Melton, J G (2002) Cults, Religion and Violence.  Cambridge: Cambridge University Press.  See Ch. 11: ‘Heaven’s Gate’, pp. 209-28.  (on WebCT)

See John R. Hall’s reliable account of the Jonestown mass suicide (‘The Apocalypse at Jonestown,’ pp. 15-43) in John R. Hall et al. (Eds.) (2000), Apocalypse Observed: Religious Movements and Violence in North America, Europe and Japan.  London: Routledge.  (on WebCT)
Many different cases are discussed in Peter B. Clarke (ed.), Encyclopedia of New Religious Movements.  London:  Routledge, 2006.  Skim for those you find interesting.

Week 3

Tuesday 25/01/11: The social-psychology of New Religious Movements
The rise since the 1960s of the ‘New Religious Movements’ (NRMs) has attracted considerable popular and academic attention.  In this lecture, attention is directed towards the appeal of NRMs to potential converts.  Specifically, we ask (a) why it is that so many recruits are drawn from affluent, well-educated, suburban backgrounds, and (b) both how the process of ‘conversion’ is achieved and now new entrants are reinforced in their conviction.

Readings:

Wallis, R (2003), ‘Three Types of New Religious Movement,’ in Lorne Dawson (ed.), Cults and New Religious Movements. Oxford: Blackwell Publishing, pp. 36-58

Dawson LL, (2003) ‘Who Joins New Religious Movements and Why:  Twenty Years of Research and What Have we Learned?’ in Lorne Dawson (ed.), Cults and New Religious Movements. Oxford: Blackwell Publishing, pp. 116-30.

Hunt, S J (2002), Religion in Western Society.  Basingstoke: Palgrave.  See Chapter 9: ‘Cults and the New Religiosity,’ pp. 142-61 for a concise account of attempts to explain the rise since 1960 of the NRMs.   You might also find Ch. 10: ‘The New Religions – Issues and Controversies’ interesting.

Barker, E (1995), New Religious Movements: a Practical Introduction (4th Impression) London: HMSO, see ‘The Social Dynamics of the New Religious Movements,’ pp. 17-31.   (on WebCT)
Malcom Hamilton (1995), The Sociology of Religion.  London: Routledge.  See Ch. 17:  ‘Sects, Cults and Movements,’ pp. 193-215, includes a brief summary of the ‘brainwashing debate.’ 
Wilson, B (1982), Religion in Sociological Perspective.  Oxford: Oxford University Press, Ch. 4: ‘New Religious Movements - Convergences and Contrasts,’ pp. 121-47. 

For an attempt by a leading sociologist to place this phenomenon in context, see Beckford, J (1985), Cult Controversies:  the Societal Response to New Religious Movements.  London: Tavistock, Ch. 2:  ‘A new Conceptual Framework,’ pp. 69-93.  

Eggleton, M (1999) ‘Belonging to a Cult or a New Religious Movement: Act of Freewill or Form of Mind Control,’ in Christopher Lamb and M. Darrol Bryant (eds.), Religious Conversion.  London: Cassell, pp. 263-275.  (on WebCT) 
Barker, E (1984), The Making of a Moonie.  Oxford: Basil Blackwell, Chs. 7 - 9: ‘Environmental Control; Suggestibility; Susceptibility.’ (HUB photocopy files)  
UNIT 2: Violence in Social Life (Hugo Gorringe) 

This unit will take its cue from Norbert Elias’ important work on the ‘civilizing process’. Elias’ historical sociology shows how our understanding of what constitutes desirable and pleasurable behaviour transforms over time. His account shows how societies in Western Europe were ‘civilised’ and came to shun the enjoyment of violence in everyday life. He argues that battle-lust and aggressiveness now find a regulated outlet in sports and the media. Crucially he did not see ‘civilisation’ as a linear form of progress. His is a descriptive rather than a moral category.

“People speak of a ‘death instinct’ or a ‘need for esteem’ in the way they do of various chemical substances. Detailed observations regarding these different instinctual manifestations may be extremely fruitful” (Elias).

Elias is quite difficult reading and so is not listed in the readings below. For those who wish to chase up this reference, see:

Elias, N. (1978) ‘On Transformations of Aggressiveness’, Sociology 5(2): pp229-242 (Online via JSTOR).

Week 3

Friday 28/01/11: Sociological Understandings of Violence
Definitions and debates: What is highlighted, and what is hidden by dominant definitions? The well known maxim that ‘one person’s terrorist is another person’s freedom fighter’, captures the ambiguities and silences in dominant definitions of ‘violence’. This lecture seeks to offer a sociological account.

‘Crime in the inner-cities figures as violence, but not always the brutality of the Los Angeles police; so does public beheading, but not the electric chair’ (Pandey 2006).

	Homework Exercise: Think about what you think of as ‘violent’? Why do you describe some actions as violent and not others?


Key Readings

Jackman, M (2002). ‘Violence in Social Life’, Annual Review of Sociology 28: pp387-415 (Online).

Stanko, E (2002). ‘Introduction: Searching for the Meanings of Violence’, in E. Stanko (ed.) Violence. Dartmouth: Ashgate: ppxiii-xxiv [HV6493 Vio.] (WebCT)

Stanko, E (2000). ‘Rethinking Violence, Rethinking Social Policy’, in G. Lewis et al (eds) Rethinking Social Policy’. London: Sage: pp245-258 [HN17.5 Ret.] (WebCT)
Other Readings

Brubaker, R and Laitin, D 1998. Ethnic and Nationalist Violence. Annual Review of Sociology 24: pp423-52. (Online)

Conley, C (1999). ‘The Agreeable Recreation of Fighting’, Journal of Social History  33(1): pp57-72 (Via JSTOR)

McKie, L (2006). ‘Sociological Work on Violence: Gender, Theory and Research’, Sociological Research Online 11(2). (Online)

Morrison, D et al. (1999). Defining Violence: The Search for Understanding. Luton: Luton University Press: Chapter 1. [HM281 Def.] (WebCT)
Riches, D (1986). ‘The Phenomenon of Violence. In The Anthropology of Violence, D. Riches, ed. Oxford: Blackwell: pp1-27 [GN495.2 Ant.]
Scheper-Hughes, N and Bourgois, P (2004). ‘Introduction: Making Sense of Violence’ in N.Scheper-Hughes and P.Bourgois (eds): Violence in War and Peace: An Anthology. Oxford: Blackwell: pp1-31 [GN495.2 Vio].

Spierenburg, P (1994). ‘Faces of Violence: Homicide Trends and Cultural Meanings: Amsterdam, 1431-1816’, Journal of Social History 27(4): pp701-716 (JSTOR).

Waddington, P, Badger, D & Bull, R. (2005). ‘Appraising The Inclusive Definition Of Workplace ‘Violence’’, British Journal of Criminology 45(2): pp141-164

Week 4

Tuesday 01/02/11: Explaining Violence? 

This lecture confronts normative accounts that portray violence in social life as senseless or meaningless and asks why people resort to violence. We will draw on the work of classical sociologists as well as more recent scholars.

‘They say violence is senseless, it has its reasons however’ (Girard in Blok 2001). 

	Homework Exercise: Think about what you think of as ‘violent’? Why do you describe some actions as violent and not others?


Key Readings

Blok, A (2001). Honour & Violence. Cambridge: Polity: Chapter 6. [HV6453.182 Blo] (WebCT)
Luckenbill, D and Doyle, D (1989). ‘Structural Position and Violence: Developing a Cultural explanation’, Criminology 27(3): 419-36 (Online )

Other Readings

Cohen, D & Vandello, J (1998). ‘Meanings of Violence’, Journal of Legal Studies 27(2): pp567-84 (Online)

**Collins, R (2008). Violence: A Micro-Sociological Theory. Chapter One [On Order in library]. Chapter available from: http://press.princeton.edu/titles/8547.html 

Dobash, R & Dobash, R (1984). ‘The Nature and Antecedents of Violent Events’, British Journal of Criminology 24(3): pp269-88 (Online).

Gorringe, H (2006). ‘Banal Violence? The everyday Underpinnings of Collective Violence’. Identities: Global Studies in Culture & Power 13(2): pp237-60. (Online).

King, A (1995). ‘Outline of a Practical Theory of Football Violence’, Sociology 29(4): pp635-51 (Online)

Mason, G (2005): ‘Hate Crime and the Image of the Stranger’, British Journal of Criminology 45(6): pp837-859 (Online)

May, H (1999): ‘Who killed Whom? Victimization and culpability in the social construction of murder,’ British Journal of Sociology 50(3): pp489-506. Also in Stanko(ed) Violence: pp477-94

Millbank, J (1998): ‘Review Essay: Hateful Feelings, Violent Acts’, Sydney Law Review 22: http://kirra.austlii.edu.au/au/journals/SydLawRw/1998/22.html

Muro-Ruiz, D (2002). ‘The Logic of Violence’, Politics 22(2): pp109-117 (Online)

Schinkel, W (2004). ‘The Will to Violence’, Theoretical Criminology 8(5): pp5-31 (Online)

Young, J (2003). ‘Merton with Energy, Katz with Structure’, Theoretical Criminology 7(3): pp389-414 (Online)

Friday 04/02/11: Institutionalised Violence? State, Authority & Obedience
The worst instances of violence and death occur when states and other authorities are involved. State crimes are often not described as violence because of our focus on one-on-one crime. States, however, are not objective entities and require armies of soldiers, citizens and subjects to actually inflict violence. This lecture looks at conditions under which ‘ordinary people’ engage in horrendous violence.

We take false pride in believing that ‘I am not that kind of person’ (Zimbardo 1974)
	Homework Exercise

Read a newspaper, listen to the radio or watch TV. What are the dominant forms of violence in social life? How are they described? Are they always condemned?


Key Readings

Bauman, Z (1988). ‘Sociology after the Holocaust’, British Journal of Sociology 39(4): pp469-97 (Available via JSTOR).

Zimbardo, P (2004). ‘A Situationist Perspective on the Psychology of Evil’, in A. Miller (ed) The Social Psychology of Good and Evil. New York: Guilford Press: pp21-50. Available online at: http://www.prisonexp.org/pdf/evil.pdf (WebCT)
Other Readings

Arendt, H (1977). Eichmann in Jerusalem: A report on the banality of evil. Harmondsworth: Penguin [New College DD247.E5 Are.]

Bauman, Z (1989). Modernity and the Holocaust. (Chs 1,4,6). Cambridge: Polity [D810.J4 Bau.]

Milgram, S (1974). Obedience to Authority. New York: Harper & Row [BJ1459]. See especially 'Epilogue' [Offprint].

Pandey, G (2006). Routine Violence. Introduction. New Delhi: Permanent Black [JC328.6 Pan.]
*Ron, J (1997). ‘Varying Methods of State Violence’, International Organization 51(2): p275-300 (Online)

Relevant Discussions

http://www.zmag.org/GlobalWatch/chomskymit.htm - Noam Chomsky on ‘The New War Against Terror’.

http://www.chomsky.info/debates/20020530.htm - a debate over whether the USA is a terrorist state or not.

For more on the Stanford Prison Experiment 

http://www.prisonexp.org/slide-42.htm

http://www.prisonexp.org/pdf/blass.pdf
Week 5

Tuesday, 08/02/11: The Impact of Media Violence and Computer Games
A key debate in violence related research is the extent to which media violence or violent computer games encourage aggression or desensitise us to violence – hence the recurrent soul-searching about viewer effects and copy-cat violence. This lecture touches on the wider question of representations of violence before focussing in on the two sides of the media/violence debate.

‘The debate is over. Over the last three decades, the one overriding finding in research on the mass media is that exposure to media portrayals of violence increases aggressive behaviour in children’ (American Psychiatric Association).

‘The claims about the possible ‘effects of violent media’ are not just false, they range from the daft to the mischievous’ (Barker & Petley 2001).

	Homework Task: Think about how violence is portrayed in computer games and how playing them makes you feel. Also consider how violence is portrayed in the media.


Key Readings

Bushman, B & Anderson, C (2001). ‘Media Violence & The American Public’, American Psychologist 56(6/7): pp477-489 (Online)

Barker, M (2001). ‘The Newson Report: A case study in ‘common sense’, in M. Barker and J. Petley (eds) Ill Effects: The Media/Violence Debate. London: Routledge: pp27-46 (also Intro and article by Guantlett). [New College P96.V52 Ill.] (WebCT)
Other Readings

*American Psychiatric Association (2000) ‘Psychiatric Effects of Media Violence’, available online at: http://www.healthyminds.org/mediaviolence.cfm

Anderson, C (2004). ‘An Update on the Effects of Playing Violent Video Games’, Journal of Adolescence 27(1): pp113-22 [Online – also see other articles in that volume].

*Anderson, C et al. (2003). ‘The influence of media violence on youth’, Psychological Science in the Public Interest 4 (3): pp81–110. [Online]
Browne, K & Hamilton-Giachritis, C (2005). ‘The Influence of Violent Media on Children and Adolescents’, The Lancet 365: pp702-10 [Online]

Bushman, B., & Gibson, B. (2010). ‘Violent Video Games Cause an Increase in Aggression Long After the Game Has Been Turned Off’, Social Psychological and Personality Science Published online before print August 2010 (Available online through Library).
Felson, R (1996). ‘Mass media Effects on Violent Behaviour’, Annual Review of  Sociology 22: pp103-28 [JSTOR].

Freedman, J (1984). ‘Effect of TV Violence on Aggressiveness’, Psychological Bulletin 96(2): pp227-246 (Online).

*Jones, G (2002). Killing Monsters. Chapter 2. New York: Basic Books [P94.5.C55Jon & Offprint]

Kirsh, S (2006). Children, Adolescents & Media Violence Ch.13 London: Sage (HQ784.M3 Kir)

Morrison, D et al. (1999). Defining Violence: The Search for Understanding. Luton: Luton University Press: Chapter 1. [New College HM281 Def]. (WebCT)

Stasburger, V (2007). ‘Go Ahead Punk, Make My Day: It’s Time for Pediatricians to Take Action Against Media Violence’, Pediatrics 119(6): pp1398-1399. [Online]

Readings on how Violence is Represented

Baudrillard, J (2004 [1995]). The Gulf War did not Take Place. Sydney: Power Publications. [DS79.72 Bau.].

Salmi, J (1993). Violence and the Democratic State. Introduction: London: Zed [HM281 Sal.]
Friday 11/02/11: Violence & the Shaping of the Social
Being a victim of violence can be an intensely individual experience, but the impact of violence extends beyond the physical target. Violence is destructive but it is also ‘world-making’ and shapes the social world in which we live. This lecture looks at violence which is inscribed into our day-to-day lives and modes of thought using various examples including rape, homophobic and ‘structural’ violence.

‘Poverty, this report shows, is the world’s deadliest disease. It wields its destructive influence at every stage of human life, and for most of its victims the only escape is an early grave. Poverty provides that too … For many millions of people for whom survival is a daily battle, the prospect of longer life may seem more like a punishment than a prize’ (World Health Organisation 1995).

"In a generally-homophobic culture, violence motivated by hatred is not deviant behaviour. In fact it conforms - It is an affirmation of the gendered and sexualised hierarchy that constitutes the 'legitimate' social order." (Perry, 2001 emphasis added).
	Homework Task: Think about the ways in which your everyday life might be affected by violence. Think about how comfortable you are walking home at night. Are there any no-go areas? How do you behave around strangers?


Key Readings

Kleinman, A (2000). ‘The Violences of Everyday Life’, in V. Das, A. Kleinman, M. Ramphele & P. Reynolds (eds.) Violence & Subjectivity. Berkley: University of California Press: pp226-241. [HM886.Vio] (WebCT)
Tombs, S (2007). ‘”Violence”, Safety Crimes and Criminology’, British Journal of Criminology 47(4): pp531-550 (Online)
Other Readings

Bourdieu, P & Wacquant, L (1992). An Invitation to Reflexive Sociology. Pages 67-73 on ‘Symbolic Violence’. Oxford: Polity [HM24 Bou.].
Bowman, G (2001). ‘The Violence in Identity’, in B. Schmidt & I. Schröder (eds.) Anthropology of Violence and Conflict. London: Routledge: pp25-46 [GN494.5 Ant]

Farmer, P et al (2004). ‘An Anthropology of Structural Violence’, Current Anthropology 45(3): 305-25 (see especially response by Wacquant, L). (Online).

Gorringe, H (2006). ‘Banal Violence?’ Identities: Global Studies in Culture and Power 13(2): pp237-60 (Online).

Jackman, M (2002). ‘Violence in Social Life’, Annual Review of Sociology 28: pp387-415 (Online).

Lysaght, M & Basten, A (2003). ‘Violence, fear and ‘the everyday’: negotiating spatial practice in the city of Belfast’ in E. Stanko (ed): The Meanings of Violence. London: Routledge: pp224-243. [HM1116. Mea.]. Also available online: http://www.qub.ac.uk/c-star/pubs/Violence%20fear%20and%20the%20everyday.pdf
Mason, G (2001). ‘Body Maps: Envisaging Homophobia, Violence and Safety’, Social & Legal Studies 10(1): pp23-44 (online).
*Morgan, K & Bjorkert, S (2006). ‘”I’d rather you’d lay me on the floor and start kicking me’: Understanding Symbolic Violence in Everyday Life’, Women’s Studies International Forum 29: pp441-52 (Online).

Pandey, G (2006). Routine Violence (Intro). Delhi: Permanent Black.

Richardson, D and May, H (1999). ‘Deserving Victims?: Sexual Status and the Social Construction of Violence’, The Sociological Review 47(2): pp308-331 (Online)

Scheper-Hughes, N (2002). ‘Peace-Time Crimes & the Violence of Everyday Life’, Ideas (Journal of the National Humanities Center) 9(1): 56-8 (and other articles in that volume): http://nationalhumanitiescenter.org/ideasv91/nycessay.pdf
Scully, D & Marolla, J (1985). ‘”Riding the Bull at Gilleys”: Convicted rapists describe the Rewards of Rape’, Social Problems 32(3): pp43-55 (JSTOR)

Waddington, P, Badger, D & Bull, R. (2005). ‘Appraising The Inclusive Definition Of Workplace ‘Violence’’, British Journal of Criminology 45(2): pp141-164

WHO 1995. The World Health Report (1995):  Bridging the Gaps (see especially Director General’s message: http://www.who.int/whr/1995/en/index.html
UNIT 3: The Making of Identities (Lynn Jamieson)

This set of lectures focuses on ‘identity’ and ‘identities’.  Religion and intoxication can become important as aspects of identity. Each can become a part of a sense of ‘this is who I am’ and each can be used when pointing to others to say ‘this is who I am not’. This is illustrated in Henderson, S., Holland J., McGrellis S. , Sharpe, S. and Thomson, R. Inventing Adulthoods: A biographical approach to youth transitions (London: Sage, 2001): see the chapter ‘chemical cultures’ and the discussion of the role of religion in the lives of young people in Northern Ireland in the chapter on ‘belonging’.

Week 6 Reading Week, no classes

Week 7

Tuesday 22/02/11: What does it mean to ‘be yourself’? 

If you were convinced by the first semester of Sociology lectures, you know that humans are social animals, even society-building animals, and that society is under our skin and part of who we are. 

The first lecture looks at the concept of identity and its inter-changeability with the concept of the self. It notes sociological interest in both general social processes shaping selves and the interaction of biographies with historically specific social circumstances. It introduces the notion of structural inequality and the idea of structures as directing and constraining who you can be. The work of the French sociologist Pierre Bourdieu is drawn on as a theoretical approach that some sociologists find helpful in thinking about how structured inequality and the process of making distinctions impacts on identities. Approaches are introduced which emphasise the directing and constraining power of discourses rather than structures. Finally the lecture introduces the idea that in the rich-minority world of the twenty-first century we are more self aware and self obsessed than in previous historical eras or in the ‘majority world’ of less affluent societies.  

Readings:

Hewitt, J. P. (2007) Self and Society: A Symbolic Interactionist Social Psychology (Boston: Allyn and Bacon, 94-108) but remember that the term identity is used in a range of ways and sociologists do not necessarily limit themselves to the usages introduced here.

Southerton, D (2002) ‘Boundaries of “Us” and “Them”: Class, Mobility and Identification in a New Town’ Sociology [this is an e-journal]

Have a look in a recent edition of any sociology text book under inequality or poverty or wealth for some insight into the distribution of resources and ‘life chances’.

Harper C., Macus R., Moore K., (2003) “Enduring Poverty and the Conditions of Childhood: Lifecourse and Intergenerational Poverty Transmissions” World Development 31, 535–554 [e-journal].

You can explore official statistics about UK inequality through government statistics on the web (link in WebCT)

http://www.statistics.gov.uk/focuson/socialinequalities/ 

A summary of some global inequalities is provided in The Millennium Development Goals Report 2009, United Nations  

http://www.un.org/millenniumgoals/
For accessible discussions of Pierre Bourdieu, look him up in a recent edition of a sociology text, for example the Anthony Giddens text Sociology, chapter 16, has a section on Pierre Bourdieu on ‘education and cultural reproduction’ in some editions

Connolly, P (1998) Racism, Gender Identities and Young Children: Social Relations in a Multi-Ethnic Inner-City Primary School. London: Routledge. 17-27 on Pierre Bourdieu (e-book via library)
Work also referred to:

Inglehart, R. and Barker, W. (2000) ‘Looking Forward, Looking Back: Continuity and Change at the Turn of the Millenium’ American Sociological Review, 65, pp19-51

Smart, C. Neale, B. and Wade, A. (2001) The Changing Experience of Childhood: Families and Divorce. Cambridge: Polity, pp.80-104.

Mills, C. Wright (1959) The Sociological Imagination Oxford University Press.

Giddens, A. (1984) The Constitution of Society: Outline of the Theory of Structuration Polity Press.

Mead, G.H. (2003) Mind Self and Society see the extract in Hechter, M. and Horne, C. Theories of Social Order . Stanford University Press

Rose, N. (1999) Governing the Soul: The Shaping of the Private Self. London: Free Association Books Or Rose, N. (1996) Inventing Our Selves: Psychology, Power and Personhood. Cambridge University Press

Friday 25/2/11: Advantaged, disadvantage and class identities
Some have claimed that social change over the twentieth century included the death of social class as significant source of identity in rich societies.  Others, like Pierre Bourdieu, continue to see distinctions that shape people’s sense of self in class specific ways. Writing about the United States, Anette Laureau describes the experience of parenting and being brought up in middle class families as characterised by ‘concerted cultivation’ while in working-class and poor families it is about ‘the accomplishment of natural growth’.  In Britain Val Gillies writes about middle-class parents assumptions about the exceptionality of their children and their consequent sense of entitlement while working-class parents emphasise their children as ‘fitting in’. 

Readings:

Gillies, V (2005) ‘Raising the “Meritocracy” Parenting and the Individualization of Social Class’ Sociology 39, 835-853 [e-journal you can download this article] 

Harper, C., Marcus, R. and Moore, K. (2003). 'Enduring Poverty and the Conditions of Childhood: Lifecourse and Intergenerational Poverty Transmission'. World Development 31: 535–554.

Lareau, A (2003) Unequal Childhoods: Class, Race and Family Life  Berkeley: University of California Press, chapter 3 (WebCT)
Lawler, S (1999) ‘Getting Out and Getting Away: Women’s Narratives of Class Mobility’ Feminist Review 63, 3-24,  1999].

MacDonald, R, Shildrick, T. Webster, C. and Simpson D. (2005) ‘Growing Up in Poor Neighbourhoods: The Significance of Class and Place in the Extended Transitions of “Socially Excluded” Young Adults’ Sociology, 39, 873-891,  [e-journal]  
Reynolds, T (2000) ‘Black Women and Social Class Identity’ in Sally Munt (ed.) Cultural Studies and the Working Class: Subject to change. London: Cassell (WebCT)
Christie, H.  (2009) “Emotional journeys: young people and transitions to university” British Journal of Sociology of Education 30, 123–136, .[e-journal]
Evans, S. (2009). 'In a Different Place: Working-class Girls and Higher Education'. Sociology 43: 340-355. 

Week 8

Tuesday 01/03/11: Gender identities
Blatant forms of institutional support for gender inequality have largely disappeared from this society and, arguably, there has been convergence in some aspects of the lives men and women. This lecture asks, in this historical time and place, ‘Are gender identities, a sense of self as being a particular sort of masculine or feminine, becoming redundant?’ 

Readings:

Charles, N (2002) Gender in Modern Britain. Oxford: Oxford University Press, start with chapter 1 Theorising Gender.

Eder, D (1995) School Talk: Gender and Adolescent Culture. New Brunswick: Rutgers University Press, pages 103-123, notes 188-190 (WebCT)
Frosh, S, Phoenix, Ann, A and Pattman, R (2002) Young Masculinities. Basingstoke: Palgrave, pages 1-7 and chapter 4 ‘Boys talking about girls’ (WebCT)
Shaw, A (2005) ‘Is It a Boy or a Girl?: The Challenge of Genital Ambiguity’ in Alison Shaw and Shirley Ardener (eds.) Changing Sex and Bending Gender. Oxford: Berghan Books.

Thorne, B (1993) Gender Play: Girls and Boys in School. Buckingham: Open University Press,  try starting with the concluding chapter 5.

Try the section on gender in a recent sociology text book or the overview at the beginning of Beasley, Chris Gender & Sexuality : Critical Theories, Critical Thinkers  (London: Sage, 2005)

Other Reading:

Crompton, R (ed.) (1999) Restructuring Gender Relations and Employment: The decline of the male breadwinner model. Oxford: Oxford University Press

Connell, R.W.  (2002) Gender. Polity 

Connell, R.W. (1987) Gender and Power: Society the Person and Sexual Politics. Cambridge: Polity Press, chapter 3 ‘Current frameworks’ and chapter 6 ‘Gender regimes and gender order’. 

Connell, R.W. (1995) Masculinities. Cambridge: Polity Press, chapter 3 ‘the social organization of masculinity’. 

Delamont, S (2001) Changing women, unchanged men? Sociological Perspectives on Gender in a Post-industrial Society. Buckingham: Open University Press

Kimmel, M. (2004) The Gendered Society Oxford University Press, chapter 3 ‘Spanning the World: Cross-Cultural Constructions of Gender’.

O’Connor, P (2006) ‘Young People’s Constructions of the Self: Late Modern Elements and Gender Differences’ Sociology 40, 107-124 [e-journal you can download]
Phoenix, A (2004) ‘Schooling everyday cultures: 11-14 year old boys and constructions of masculinities’ in Elizebeth B. Silva and Tony Bennett (ed.) Contemporary Culture and Everyday Life Sociology Press.

Russell, R and Tyler, M (2002) ‘Thank Heaven for Little Girls: ‘Girl Heaven’ and the Commercial Context of Feminine Childhood’ Sociology, 36, 619-637 [e-journal you can download]. 

Walkerdine, V (1997) Daddy’s Girl: Young Girls and Popular Culture. London: Macmillan

Walkerdine, V, Lucey, H and Melody, J (2001) Growing Up Girl: Psychosocial Explorations of Gender and Class. London: Palgrave.

Wajcman, J and Martin, B (2002) ‘Narratives of Identity in Modern Management: The Corrosion of Gender Difference’ Sociology, Vol. 36, No. 4, Nov, 985-1002. [e-journal]

Friday, 04/03/11: Sexual identities and gender power
There have been significant social changes in the socially acceptable possibilities of sexual expression as an aspect of identity since the 1950s. This lecture reviews the sociological case that sexuality - what we regard as sexual, our rules of sexual conduct, our repertoires of sexual behaviour, our sexual desires – is profoundly socially shaped and linked to gender identities.  It considers the relationship between social change in gender and sexuality.

Readings: 

Pascoe , C.J.  (2007) Dude, You’re a Fag: Masculinity and Sexuality in High School. Berkeley: University of California Pres, particularly p1-5 and chapter 3 (WebCT)
Holland, J., Ramazanoglu, C., Sharpe S. and Thomson, R. (1998) The Male in the Head: Young People Heterosexuality and Power. London: the Tufnell Press, chapter 6 ‘When bodies come together: power, control and desire’ (WebCT)
Jackson, Stevi and Scott, Stevi (eds.) (1996) Feminism and Sexuality: a Reader. Edinburgh: Edinburgh University Press, see particularly a brief extract from Oakley, A and Jackson, S ‘The Social Construction of Female Sexuality’

Jeffreys, S. (2008). The Industrial Vagina: The Political Economy of the Global Sex Trade: Routledge 

Gagnon, J and Simon, W. (1973) Sexual Conduct: The Social Sources of Human Sexuality Chicago: Aldine, chapter 2 (WebCT)
Burman, M and Cartmel, F Young People’s Attitudes to Sexual Violence NHS Scotland http://www.healthscotland.com/uploads/documents/GenderedResearch.pdf

Giddens, A.  (1991) The Transformation of Intimacy. Cambridge: Polity, particularly sections on ‘plastic sexuality’

Weeks, J. (2007). The World We Have Won: The Remaking of Erotic and Intimate Life. London: Routledge, chapter 5. Or the final section of his earlier book Weeks, J. 2000. Making Sexual History. Cambridge: Polity.

Other reading:

Brake, M (1979) ‘I May be Queer but at Least I’m a Man: Male Hegemony and Ascribed versus Achieved Gender’ in Diana Barker and Sheila Allen (eds.) Sexual Divisions and Society: Process and Change. London, Tavistock. 

Connell, R.W. (1995) Masculinities. Cambridge: Polity, chapter 6 ‘a very straight gay’.

McRobbie, A. (2007). 'Top Girls? Young Women and the Post-Feminist Sexual Contract'. Cultural Studies 21: 718 — 737. 

Phipps, A. (2009). 'Rape and Respectability: Ideas about Sexual Violence and Social Class'. Sociology 43: 667-683.

Rubin, G (1984) "Thinking Sex: Notes for a radical theory of the politics of sexuality" in Vance, Carole (ed) 267-319 Pleasure and Danger: Exploring Female Sexuality. Boston: Routledge and Kegan Paul

Wight, D (1994) ‘Boys Thoughts and Talk about Sex in a Working-Class Locality of Glasgow’, Sociological Review, 42, pp702-737.

Wight, D (1996) “Beyond the predatory male” in Lisa Adkins and Vicki Merchant (eds) Sexualizing the Social. Macmillan.

Werbner, P. (2007). 'Veiled Interventions in Pure Space: Honour, Shame and Embodied Struggles among Muslims in Britain and France'. Theory, Culture and Society 124: 161-186.

Yip, Andrew K.T. (2004) ‘Negotiating Space with Family and Kin in Identity Construction: the Narratives of British Non-heterosexual Muslims’ The Sociological Review 336-350. [e-journal]

Also referred to:

Freud, S (1930) Civilization and Its Discontents. London: Hogarth Press

Foucault, M (1979) The History of Sexuality Volume 1. London: Penguin

Connell, R. W. and J. W. Messerschmidt (2005) ‘Hegemonic Masculinity: Rethinking the Concept’ Gender Society; 19(6): 829 - 859.

Rich, A. (1980). 'Compulsary Heterosexuality and Lesbian Existence'. Signs, 5.
Week 9

Tuesday 08/03/11: Class, gender and racism 

Some theories of identity claim that the process of sustaining our sense of self as unique always involves imagining and acting out differences between ourselves and others. Behaving in a racist way towards others is an extreme example of this. Putting others down by reference to class differences is another example. Inequalities of social class persist in British society but social researchers debate whether class is still an identity marker for British people. This lecture explores negative ‘othering’ with reference to social class and racism. 

Readings:

Back, L (1996) New Ethnicities and Urban Culture: Racism and Multiculture in Young Lives. London: UCL Press, chapter 3 ‘“Neighbourhood Nationalism”: Youth, Race, Nation, Identity.’ 

Connolly, P (1998) Racism, Gender Identities and Young Children: Social Relations in a Multi-Ethnic Inner-City Primary School (London: Routledge, 1998) chapter 6 ‘From Boys to Men? Black boys in the field of masculine peer group relations’. 

Or Connolly, P (2000) ‘Racism and Young Girls’ Peer-group Relations: The Experience of South Asian Girls’ Sociology 34, 499-519 [e-journal]

Kyriakides, C., Virdee, S. and Modood, T. (2009). 'Racism, Muslims and the National Imagination'. Journal of Ethnic and Migration Studies 35: 289-308.

Mac an Ghaill, M (1994) The Making of Men: Masculinities, Sexualities and Schooling. Buckingham: Open University Press, chapter 2 ‘Local student cultures of masculinity and sexuality’.

Other Reading:

Clark, I & Moody, S. (2002) Racist Crime and Victimisation in Scotland, HMS0. http://www.scotland.gov.uk/Publications/2002/05/14608/3649

de Castro, R (2004) ‘Otherness in me, Otherness in others. Children’s and youth’s constructions of self and others’  Childhood  11, 469-493, 2004  [e-journal].

Hey, V (1997) The Company She Keeps: An Ethnography of Girls’ Friendship. Buckingham: Open University, particularly chapter 6 and 7.

McClaren, L. and Johnson, M. (2004), 'Understanding the rise of anti-immigrant sentiment', in A. park, J. Curtice, K. Thomson, C. Bromley and M. Phillips (eds.), British Social Attitudes: the 21st report, London: Sage.

Reynolds, Tracey (2005) Caribbean Mothers: Identity and Experience in the UK. London: Tufnell Press

Satnam, V (2003) ‘England: Racism, Antiracism and the Position of Racialised Groups in Economic Relations’. Library Reserve Offprint

You might also want to look at one of the books in the library by Paul Gilroy.

UNIT 4: Reproduction: Articulations, Disruptions, Contestations (Adi Bharadwaj)

What is Reproduction? How is biological reproduction related to social reproduction? Who and under what conditions is allowed or able to reproduce? Why is reproduction both a private matter and a public concern? This unit examines these key questions in a cross-cultural perspective. In so doing the lectures illustrate the contested nature of biological and social reproduction across societies. Focusing on the category of reproduction the lectures will demonstrate how the taken for granted separation between private and public spheres is continually breached. We will also learn how reproduction is located at the intersections of biology and sexuality, family and kinship, politics and economics, science and technology.

The references underneath are essential reading for this unit. However, this is not an exhaustive list and further materials will be suggested in lectures. You are also encouraged to search the library catalogue and e-journals for appropriate reference materials.

Week 9

Friday 11/03/11: Stratified Reproduction: The Global Politics of Reproduction
Power relations across societies have empowering and disempowering effects on different segments of populations and categories of citizens. Social stratification along the lines of gender, ethnicity, sexual orientation and nationality creates differing opportunities for reproductive decision-making. The lecture will show how stratified reproduction involves adjudication of how, who, when and under what conditions people are allowed to reproduce. 

	Homework for Friday Week 9: Think about how and under what circumstances reproduction becomes political?


Readings

Ginsburg, F D. and Rapp, R (1995) Introduction: Conceiving the New World Order. In Ginsburg, F D. and Rapp, R (ed) Conceiving the New World Order. Berkeley: University of California Press. (WebCT)

Colen, S (1995) “Like  Mother to Them”: Stratified Reproduction and West Indian Childcare Workers and Employers in New York. In Ginsburg, F.D. and Rapp, R (ed) Conceiving the New World Order. Berkeley: University of California Press. (WebCT)
Hardon, A (2006) Contesting Contraceptive Innovation: Reinventing the Script. Social Science & Medicine, Vol. 62 , 614–627

van Krieken, R (1997).  Sociology and the Reproductive Self: Demographic Transitions and Modernity.  Sociology,  Vol. 31, 445-471.

Annandale E C, Clark J. (1996) What is Gender? Feminist Theory and the Sociology of Human Reproduction. Sociology of Health and Illness, Vol. 18, 17–44.

Clarke, A and Olesen, V. L. (1999) Revisioning Women, Health, and Healing: Feminist, Cultural, and Technoscience Perspectives. New York: Routledge (pages: 266-282).
MacInnes, J and Díaz, J P (2009) The Reproductive Revolution. The Sociological Review. Vol. 57, Issue 2, 262 – 284

Week 10

Tuesday 15/03/11: Contested Reproduction: Birth in Medical and Domestic Settings
Birth, long considered and debated as ‘natural’, has become a socially contested site. Medical interventions in ‘managing childbirth’ has prompted critical (re)assessment of the growing medicalisation of the birthing process and the consequent disempowerment of women as ‘birthing subjects’. This lecture examines how childbirth has oscillated between the medical and domestic settings in the Euro-American countries in direct response to the women’s movement and greater demands for autonomy and control in shaping the birthing experience. This Euro-American experience is contrasted with the experience of childbirth in the developing world where a lack or absence of medical management of birth is a leading cause of high and preventable maternal and infant mortality. 

	Homework for Tuesday Week 10: What it is to move between private and public spaces? Consider the case of childbirth in medical settings and homebirths to reflect on the statement: The movement between public and private spheres is continually (re)negotiated and contested.


Readings

Davis-Floyd, R. E., (1994) The Technocratic Body: American Childbirth as Cultural Expression, Social Science and Medicine, Vol. 38, No. 8, 1125-1140.

Davis-Floyd, R. E., (1990) The Role of Obstetrical Rituals in the Resolution of Cultural Anomaly, Social Science and Medicine, Vol. 31, No. 2, 175 -189.

Martin, E., (1987) The Woman in the Body: A Cultural Analysis of Reproduction, Boston: Beacon Press. Introduction and Chapter 4 (WebCT)
Jeffery, R, and Jeffery, P (1988) Labour Pains and Labour Power:  Women and Childbearing in India.  London:  Zed Books. 
David-Floyd, R E and Sargent, C F (eds.) (1997) Childbirth and authoritative knowledge: Cross-cultural perspectives.  Berkeley: University of California Press.
Donnison, J (1977) Midwives and Medical Men: History of Inter-Professional Rivalries and Women’s Rights. London: Heineman.

Viisainen K (2001) Negotiating control and meaning: home birth as a self constructed choice in Finland. Social Science and Medicine, Vol. 52, 1109–21.

Fox, B and Worts, D (1999). Revisiting the Critique of Medicalised Childbirth: A Contribution to the Sociology of Birth, Gender & Society Vol. 13, 326

Friday 18/03/11: Reproduction Gone Awry: Infertility, Childlessness and Other Social Disruptions

Infertility or involuntary childlessness is a deeply painful and stigmatising experience in the lives of countless women and men around the globe. This lecture explores why this is so. The lecture asks why infertility is a “private secrete stigma” in some societies and cause for “public ostracism” in some others? We will also understand what happens when reproduction goes awry and how reproductive disruption gets framed as responsible for a multitude of socio-cultural disruptions. 

Readings

Greil, A L (1991a) A secret stigma:  The analogy between infertility and chronic illness and disability.  Advances in Medical Sociology Vol. 2, 17-38.

Greil, A L (1991b) Not Yet Pregnant:  Infertile Couples in Contemporary America.  New Brunswick, NY:  Rutgers University Press. Introduction (WebCT)
Inhorn, M C and van Balen, F eds. (2001) Infertility Around the Globe:  New Thinking on Childlessness, Gender, and Reproductive Technologies.  Berkeley:  University of California Press. Introduction, Chapter 16 (WebCT)
Feldman, S P (1994).  Plundered Kitchens and Empty Wombs:  Fear of Infertility in the Cameroonian Grassfields, Social Science and Medicine,  Vol. 39, No. 4, 463-474.

Bharadwaj, A (2003) Why Adoption is not an Option in India: The Visibility of Infertility, the Secrecy of Donor Insemination, and other Cultural Complexities, Social Science and Medicine, Vol. 56, 1867-1880.

Riessman, C K (2000) Stigma and everyday resistance practices:  Childless women in south India.  Gender and Society Vol. 14, No. 1, 111-135.
Franklin, S. (1997). Embodied Progress:  A Cultural Account of Assisted Conception.  London:  Routledge, Chapter 2 (e-book via library)
Sandelowski, M. (1990). Failures of Volition: Female Agency and Infertility in Historical Perspective, Signs, Vol. 15, 29-40.

Witeford, L. M and Gonzalez, L. (1995). Stigma: The Hidden Burden of Infertility, Social Science and Medicine, Vol. 40, No. 1,  27-36.

Week 11

Tuesday 22/03/11: Assisted Reproduction: Science, Technology and Cultures of Conception

Ever since the birth of Louise Brown, world’s first test-tube baby in 1978, in-vitro-fertilisation (IVF), or assisted reproductive technologies (ARTs) have become a global phenomenon.  In this lecture we will explore how ‘induction of conception’ is achieved through application of science and technology in various global locales. We will also learn how the medicalisation of infertility has led to renewed social, ethical and political problems in defining and understanding questions about life, kinship, marriage, sexuality and governance of ‘artificially induced life’. We will explore the global contours of the burgeoning rise in the demand for assisted reproduction, it’s commercialization, global transactions in reproductive materials - like human eggs, sperm and embryos - and medical tourism involving a global search for cheaper IVF and surrogate wombs to gestate human embryos. 

	Homework Task for Friday Week 11: Google media accounts on assisted conception, international surrogacy arrangements and medical tourism around IVF to identify the kinds of public debates circulating in media accounts in different parts of the world. Are there any specific cultural and social differences between countries? If so, what kind of representational tropes are prominent?


Readings

Becker, G. (2000) The Elusive Embryo:  How Men and Women Approach New Reproductive Technologies.  Berkeley:  University of California Press, Chapter 1 (WebCT)
Martin E. (1991). The Egg and the Sperm, Signs, Vol. 16, No. 3, 485-501.

Thompson, C. M. (2000). Fertile ground:  Feminists theorize infertility.  In Inhorn, M C and van Balen, F (eds.) Infertility Around the Globe:  New Thinking on Childlessness, Gender, and Reproductive Technologies,  Berkeley:  University of California Press.

Ragoné, H. (1994). Surrogate Motherhood: Conception in the Heart, Boulder: Westview Press. Introduction (WebCT)
Franklin, S and Ragoné, H eds. (1998). Reproducing Reproduction: Kinship, Power and Technological Innovation, Philadelphia: University of Pennsylvania Press. Pp-66-101 (WebCT)
Cussins, C., (1996). Ontological Choreography: Agency through Objectification in Infertility Clinics, Social Studies of Science, Vol. 26, 575-610.

Davis-Floyd, R. E and Dumit, J eds. (1998) Cyborg Babies: From Techno-Sex to Techno-Tots, London: Routledge. Introduction (WebCT)
Inhorn, M. C. (2003).  Local Babies, Global Science:  Gender, Religion, and In Vitro Fertilization in Egypt.  New York:  Routledge Introduction (WebCT)
Edwards, J et al. eds. (1999).  Technologies of Procreation:  Kinship in the Age of Assisted Conception, (2nd ed.).  London:  Routledge. pp-29-52 (WebCT)
Friday 25/03/11: Reproducing the Future: State, Citizens and Reproductive Matters
States around the globe have a vested interest in their citizen’s reproductive potential. In controlling or encouraging reproduction the manifest polices of the State get directly mapped on to the reproductive bodies of the citizenry and becomes an important way to ‘imagine’ the future of the nation itself. Through the course of this lecture we will learn what kinds of reproductive futures are valued and what kinds despised, neglected or controlled by the State. 

Readings

Sandor, J (2002). Reproduction, self, and state - Part III: States and Boundaries. Social Research. Vol. 69, No. 1, Spring

 (http://findarticles.com/p/articles/mi_m2267/is_1_69/ai_88584142/)

Lynne, H (1996) Homeboys, Babies, Men in Suits: The State and the Reproduction of Male Dominance. American Sociological Review, Vol. 61, No. 5, October, 759-778

Yuk-Lin, R. (1997) Dispersing the “Public” and the “Private”: Gender and the State in the Birth Planning Policy of China. Gender & Society, Vol. 11, No. 4, 509-525

Carolyn, S and Dennis, C. (2003) Polygamy, Disrupted Reproduction, and the State: Malian Migrants in Paris, France. Social Science & Medicine Vol. 56, 1961–1972 

King, L. (2008) France Needs Children: Pronatalism, Nationalism and Women's Equity, Sociological Quarterly, Vol. 39, Issue 1, 33 – 52

Jeffery, R and P. Jeffery, P. (2008) ‘Money itself discriminates’: Obstetric Emergencies in the Time of Liberalization. Contributions to Indian Sociology (n.s.) 42, 1 (2008): 59–91 

Tutorial Topics

Week 1 – no tutorials.

Week 2: Will the future of religion in Britain take the form of believing without belonging?

Readings:

Davie, G (1990), ‘Belief without Belonging,’ Social Compass, Vol. 37 pp. 11-23 (on WebCT); for an extended version, see Grace Davie, (1994) Religion in Britain Since 1945: Belief without Belonging (Oxford: Basil Blackwell).  

David Voas (2009), ‘The Rise and Fall of Fuzzy Fidelity in Europe,’ European Journal of Sociology, Vol. 25, pp.155-68. Go to http://esr.oxfordjournals.org/content/25/2/155.abstract and follow link to the full text of this article.

Week 3: Focusing on one particular cult, reflect on how members can willingly behave in such bizarre ways?

Readings:

Each student should separately prepare by reading about one particular cult, e.g. Heaven’s Gate, Solar Temple, People’s Temple, or the Branch Davidians.  Use the University of Virginia website: http://web.archive.org/web/20060907005952/http://etext.lib.virginia.edu/relmove/
Or consult Mark Juergensmeyer (2003), ‘Armageddon in a Tokyo Subway, in Terror in the Mind of God.  London: University of California Press, pp. 103-120. (on WebCT)
Bromley, D G and Melton, J G (2002) Cults, Religion and Violence.  Cambridge: Cambridge University Press.  See Ch. 11: ‘Heaven’s Gate’, pp. 209-28.  (on WebCT)

John R. Hall, ‘The Apocalypse at Jonestown,’ pp. 15-43, in John R. Hall et al. (Eds.) (2000), Apocalypse Observed: Religious Movements and Violence in North America, Europe and Japan.  London: Routledge.  (on WebCT)

Week 4: Does a focus on ‘physical harm’ obscure the meanings of violence?

Readings:

Jackman, M 2002. ‘Violence in Social Life’, Annual Review of Sociology 28: pp387-415 (Online).

Blok, A 2001. Honour & Violence. Cambridge: Polity: Chapter 6. [HV6453.182.Blo].

Week 5: Do violent video games and TV programmes increase the likelihood of aggressive and violent behaviour?

Readings:

Barker, M (2001). ‘The Newson Report: A case study in ‘common sense’, in M. Barker and J. Petley (eds) Ill Effects: The Media/Violence Debate. London: Routledge: pp27-46 (also Intro and article by Guantlett). [New College P96.V52 Ill.] (WebCT)
Stasburger, V 2007. ‘Go Ahead Punk, Make My Day: It’s Time for Pediatricians to Take Action Against Media Violence’, Pediatrics 119(6): pp1398-1399 (Online)

Week 6 – no tutorials.
Week 7: Can informal talk construct gender identities and gender inequality?

Readings: 

Frosh, S, Phoenix, A and Pattman, R (2002) Young Masculinities. Basingstoke: Palgrave, pages 1-7 and chapter 4 ‘Boys talking about girls’ or ‘Girls talking about boys’ 

Eder, D (1995) School Talk: Gender and Adolescent Culture. New Brunswick: Rutgers University Press, any chapter of this study of a ‘middle school’ in the Midwest USA.  The chapter ‘learning to smile through the pain’ is on WebCT
Week 8: How do you explain adolescent male homophobia? 

Readings: 

Pascoe , C J (2007) Dude, You’re a Fag: Masculinity and Sexuality in High School. Berkeley: University of California Press, p 1-5 and chapter 3 (WebCT)
Week 9: Discuss ways in which human reproduction becomes political and contested. 

Readings:

Ginsburg, F.D. and Rapp, R. (1995) Introduction: Conceiving the New World Order. In Ginsburg, F.D. and Rapp, R (ed) Conceiving the New World Order. Berkeley: University of California Press. (WebCT)
Colen, S. (1995) “Like  Mother to Them”: Stratified Reproduction and West Indian Childcare Workers and Employers in New York. In Ginsburg, F.D. and Rapp, R (ed) Conceiving the New World Order. Berkeley: University of California Press. (WebCT)
Annandale E C and Clark J. (1996) What is Gender? Feminist Theory and the Sociology of Human Reproduction. Sociology of Health and Illness, Vol. 18, 17–44.

Clarke, A and Olesen, V. L. (1999) Revisioning Women, Health, and Healing: Feminist, Cultural, and Technoscience Perspectives. New York: Routledge; pages: 3-48, 266-282, 283-299.
Week 10: Whilst the severity of stigma may differ from one culture to another infertility remains a universally stigmatized condition. Discuss.
Readings:

Greil, A L (1991b) Not Yet Pregnant:  Infertile Couples in Contemporary America.  New Brunswick, NY:  Rutgers University Press. Introduction (WebCT)
Greil, A L. (1991a) A secret stigma:  The analogy between infertility and chronic illness and disability.  Advances in Medical Sociology Vol. 2, 17-38.

Feldman, S P.  (1994).  Plundered Kitchens and Empty Wombs:  Fear of Infertility in the Cameroonian Grassfields, Social Science and Medicine,  Vol. 39, No. 4, 463-474.

Bharadwaj, A (2003) Why Adoption is not an Option in India: The Visibility of Infertility, the Secrecy of Donor Insemination, and other Cultural Complexities, Social Science and Medicine, Vol. 56, 1867-1880.

Riessman, C K (2000) Stigma and everyday resistance practices:  Childless women in south India.  Gender and Society Vol. 14, No. 1, 111-135.

Sandelowski, M. (1990). Failures of Volition: Female Agency and Infertility in Historical Perspective, Signs, Vol. 15, 29-40.

Witeford, L M and Gonzalez, L. (1995). Stigma: The Hidden Burden of Infertility, Social Science and Medicine, Vol. 40, No. 1,  27-36.
Week 11: Should human reproduction be a State subject?

Readings:
Sandor, J (2002). Reproduction, self, and state - Part III: States and Boundaries. Social Research. Vol. 69, No. 1, Spring (http://findarticles.com/p/articles/mi_m2267/is_1_69/ai_88584142/)

Lynne, H (1996) Homeboys, Babies, Men in Suits: The State and the Reproduction of Male Dominance. American Sociological Review, Vol. 61, No. 5, October, 759-778

Yuk-Lin R. (1997) Dispersing the “Public” and the “Private”: Gender and the State in the Birth Planning Policy of China. Gender & Society, Vol. 11, No. 4, 509-525

Carolyn Sargent and Dennis Cordell. (2003) Polygamy, Disrupted Reproduction, and the State: Malian Migrants in Paris, France. Social Science & Medicine Vol. 56, 1961–1972 

King, L. (2008) France Needs Children: Pronatalism, Nationalism and Women's Equity, Sociological Quarterly, Vol. 39, Issue 1, 33 – 52

Essay Topics
1) According to observers such as Steve Bruce, all Western industrial societies will eventually become fully secular. Do you agree?

Either: Mark Kirby et al, Sociology in Perspective. London: Heinemann Educational Publications, 1997. See Unit 18.4: ‘The secularisation debate,’ pp. 738-44; Or: Warren Kidd et al (eds.), Readings in Sociology. Oxford: Heinemann Educational Publications, 1998. See Reading 19.6: ‘An overview of the secularisation debate,’ pp. 575-81.

Weber, M (1972) ‘Science and the Disenchantment of the World,’ in Dennis H. Wrong and Harry L. Gracey (Eds.), Readings in Introductory Sociology. London: Collier-Macmillan Ltd., pp. 214-219. (on WebCT) and see Hamilton below for a helpful commentary.

Hamilton, M (1995) The Sociology of Religion. London: Routledge, See Ch. 12: ‘Religion and Rationality: Max Weber,’ pp. 136-46, for an introduction to Weber’s important statement on the effect upon religion of the rise of rationality.

Davie, G (1990) ‘Belief without Belonging,’ Social Compass, Vol. 37 pp. 11-23 (on WebCT) 

David Voas (2009) ‘The Rise and Fall of Fuzzy Fidelity in Europe,’ European Journal of Sociology, Vol. 25, pp.155-68. Go to http://esr.oxfordjournals.org/content/25/2/155.abstract and follow link to the full text of this article. 

Bruce, S (1995) Religion in Modern Britain. Oxford: Oxford University Press, See Chapter Five: ‘The Big Picture,’ pp. 124-36. (on WebCT)
Hunt, S J (2002), Religion in Western Society.  Basingstoke: Palgrave.  See Chapter 12:  ‘Popular Forms of Religiosity,’ pp. 194-208.

Hunt, S J (2002) Religion in Western Society. Basingstoke: Palgrave, See Chapter 2: ‘Secularization and the ‘Decline’ of Religion,’ pp. 14-31.

Wilson, B (1966) Religion in Secular Society. Harmondsworth: Penguin Books, esp. ‘Conclusions,’ pp. 221-33. (on WebCT)
Beckford, J A (1992) "Religion Modernity, and Post-Modernity," in Bryan Wilson (ed.), Religion: Contemporary Issues. London: Bellew Publishing, pp. 11 - 23.

2) How do cults and NRMs achieve control over their members?

Eggleton, M (1999) ‘Belonging to a Cult or a New Religious Movement: Act of Freewill or Form of Mind Control,’ in Christopher Lamb and M. Darrol Bryant (eds.), Religious Conversion.  London: Cassell, pp. 263-275.  (on WebCT)
Dawson LL, (2003) ‘Who Joins New Religious Movements and Why:  Twenty Years of Research and What Have we Learned?’ in Lorne Dawson (ed.), Cults and New Religious Movements. Oxford: Blackwell Publishing, pp. 116-30.

Hunt, S J (2002), Religion in Western Society.  Basingstoke: Palgrave.  See Chapter 9: ‘Cults and the New Religiosity,’ pp. 142-61, and Ch. 10, ‘The New Religions – Issues and Controversies’.

Barker, E (1995), New Religious Movements: a Practical Introduction (4th Impression) London: HMSO, see ‘The Social Dynamics of the New Religious Movements,’ pp. 17-31. (on WebCT)

For information about specific movements, consult  the University of Virginia website: http://web.archive.org/web/20060907005952/http://etext.lib.virginia.edu/relmove/
Mark Juergensmeyer (2003), ‘Armageddon in a Tokyo Subway, in Terror in the Mind of God.  London: University of California Press, pp. 103-120. (on WebCT)

Bromley, D G and Melton, J G (2002), Cults, Religion and Violence. Cambridge: Cambridge University Press.  See Ch. 11: ‘Heaven’s Gate’, pp. 209-28.  (on WebCT)
John R. Hall, ‘The Apocalypse at Jonestown,’ pp. 15-43, in John R. Hall et al. (Eds.) (2000), Apocalypse Observed: Religious Movements and Violence in North America, Europe and Japan.  London: Routledge.  (on WebCT)
3) Do you think that media or video-game violence ‘causes’ real-life violence? Justify your answer with examples.

American Psychiatric Association (2000) ‘Psychiatric Effects of Media Violence’, available online at: http://www.healthyminds.org/mediaviolence.cfm

Anderson, C (2004). ‘An Update on the Effects of Playing Violent Video Games’, Journal of Adolescence 27(1): pp113-22 [Online – also see other articles in that volume].

Anderson, C et al. (2003). ‘The influence of media violence on youth’, Psychological Science in the Public Interest 4 (3): pp81–110. [Online]
Barker, M (2001). ‘The Newson Report: A case study in ‘common sense’, in M. Barker and J. Petley (eds) Ill Effects: The Media/Violence Debate. London: Routledge: pp27-46 (also Intro and article by Guantlett). [New College P96.V52  Ill.] (WebCT)
Browne, K & Hamilton-Giachritis, C (2005). ‘The Influence of Violent Media on Children and Adolescents’, The Lancet 365: pp702-10 [Online]

Bushman, B & Anderson, C (2001). ‘Media Violence & The American Public’, American Psychologist 56(6/7): pp477-489 (Online)

Bushman, B., & Gibson, B. (2010). ‘Violent Video Games Cause an Increase in Aggression Long After the Game Has Been Turned Off’, Social Psychological and Personality Science Published online before print August 2010 (Available online through Library).
Felson, R (1996). ‘Mass media Effects on Violent Behaviour’, Annual Review of Sociology 22: pp103-28 [JSTOR].

Freedman, J (1984). ‘Effect of TV Violence on Aggressiveness’, Psychological Bulletin 96(2): pp227-246 (Online).

Jones, G (2002). Killing Monsters. Chapter 2. New York: Basic Books [P94.5.C55Jon & Offprint]

Kirsh, S (2006). Children, Adolescents & Media Violence Ch.13 London: Sage (HQ784.M3 Kir)

Morrison, D et al. (1999). Defining Violence: The Search for Understanding. Luton: Luton University Press: Chapter 1. [New College HM281 Def]. (WebCT)
Stasburger, V (2007). ‘Go Ahead Punk, Make My Day: It’s Time for Pediatricians to Take Action Against Media Violence’, Pediatrics 119(6): pp1398-1399. [Online]

4) What are the advantages and disadvantages of defining violence as an ‘act of physical harm’?  

*Blok, A (2001). Honour & Violence. Cambridge: Polity: Chapter 6. [HV6453.182 Blo] (WebCT)
Cohen, D & Vandello, J (1998). ‘Meanings of Violence’, Journal of Legal Studies 27(2): pp567-84 (Online)

*Jackman, M (2002). ‘Violence in Social Life’, Annual Review of Sociology 28: pp387-415 (Online).

Kleinman, A (2000). ‘The Violences of Everyday Life’, in V. Das, A. Kleinman, M. Ramphele & P. Reynolds (eds.) Violence & Subjectivity. Berkley: University of California Press: pp226-241. [HM886.Vio] (WebCT)
Luckenbill, D and Doyle, D (1989). ‘Structural Position and Violence: Developing a Cultural explanation’, Criminology 27(3): 419-36 (Online)

Lysaght, M & Basten, A (2003). ‘Violence, fear and ‘the everyday’: negotiating spatial practice in the city of Belfast’ in E. Stanko (ed): The Meanings of Violence. London: Routledge: pp224-243. [HM1116. Mea.]. Also available online: 

http://www.qub.ac.uk/c-star/pubs/Violence%20fear%20and%20the%20everyday.pdf
Morrison, D et al. (1999). Defining Violence: The Search for Understanding. Luton: Luton University Press: Chapter 1. [HM281 Def.] (WebCT)
Scheper-Hughes, N and Bourgois, P (2004). ‘Introduction: Making Sense of Violence’ in N.Scheper-Hughes and P.Bourgois (eds): Violence in War and Peace: An Anthology. Oxford: Blackwell: pp1-31 [GN495.2 Vio].

Spierenburg, P (1994). ‘Faces of Violence: Homicide Trends and Cultural Meanings: Amsterdam, 1431-1816’, Journal of Social History 27(4): pp701-716 (JSTOR).

*Stanko, E (2002). ‘Introduction: Searching for the Meanings of Violence’, in E. Stanko (ed.) Violence. Dartmouth: Ashgate: ppxiii-xxiv [HV6493 Vio.] (WebCT)
*Stanko, E (2000). ‘Rethinking Violence, Rethinking Social Policy’, in G. Lewis et al (eds) Rethinking Social Policy’. London: Sage: pp245-258 [HN17.5 Ret.] (WebCT)
*Tombs, S (2007). ‘”Violence”, Safety Crimes and Criminology’, British Journal of Criminology 47(4): pp531-550 (Online)
*Waddington, P, Badger, D & Bull, R. (2005). ‘Appraising The Inclusive Definition Of Workplace ‘Violence’’, British Journal of Criminology 45(2): pp141-164

Appendix One: A Guide to Referencing

The purpose of proper referencing is to provide the reader with a clear idea of where you obtained your information, quote, idea, etc. In Sociology we insist on the Harvard system of referencing. The following instructions explain how it works.

After you have quoted from or referred to a particular text in your essay, add in parentheses the author’s name, the publication date and page numbers (if relevant). Place the full reference in your bibliography. Here is an example of a quoted passage and its proper citation:

Quotation in essay:

‘Marx and Freud are the two great heroes of the radicalized Enlightenment’ (Callinicos, 1989: 172).

Book entry in bibliography:

Callinicos, A. (1989) Against Postmodernism: A Marxist Critique. Cambridge: Polity Press.

Note the sequence: author, year of publication, title, edition or translation information if needed, place of publication, publisher.

If you are employing someone else’s arguments, ideas or categorization, you will need to cite them even if you are not using a direct quote. One simple way to do so is as follows:

Callinicos (1989: 162-5) argues that postmodernism is more a symptom of ‘Good Times’ than of ‘New Times.’

Your sources may well include journal or newspaper articles, book chapters, and internet sites. Below we show you how to cite these various sources.

(i) Chapters in book:

In your essay, cite the author, e.g. (Jameson, 1999).

In your bibliography details should be arranged in this sequence: author of chapter, year of publication, chapter title, editor(s) of book, title of book, place of publication, publisher, article or chapter pages.

For example:

Jameson, F. (1999) ‘The Cultural Logic of Late Capitalism.’ A. Elliott. (ed.). The Blackwell Reader in Contemporary Social Theory. Oxford: Blackwell: 338-50.

(ii) Journal article:

In your essay, cite the author, e.g. (Gruffydd-Jones, 2001).

In your bibliography, details should be arranged in this sequence: author of journal article, year of publication, article title, journal title, journal volume, journal issue or number, article pages.

For example:

Gruffydd-Jones, B. (2001) ‘Explaining Global Poverty: A Realist Critique of the Orthodox Approach.’ Journal of Critical Realism, 3 (2): 2-10.

(iii) Newspaper or magazine article:

If the article has an author, cite as normal in the text (Giddens, 1998).

In bibliography cite as follows:

Giddens, A. (1998) ‘Beyond left and right.’ The Observer, 13 Sept: 27-8.

If the article has no author, cite name of newspaper in text (The Herald) and list the source in the bibliography by magazine or newspaper title.

For example:

The Herald (1999) ‘Brown takes on the jobless’, 6 Sept: 14.

(iv) Internet sites:

If the site has an author cite in the text as normal, e.g. (Weiss and Wesley, 2001).

In the bibliography, provide a full reference which should include author, date, title of website and URL address:

For example:

Weiss, S. and Wesley, K. (2001) ‘Postmodernism and its Critics.’ Available at: brief.berkeley.edu/phil/postmodern.html
If the site has no author, cite the address of the site in your text, e.g. for Centre for Europe’s Children (http://Eurochild.gla.ac.uk/).

In the bibliography, provide a full reference including the title of the website, URL address, publisher or owner of the site.

For example:

‘Fourteen Countries Meet in Manila to Tackle Childhood Trafficking’ (www.asem.org). ASEM Resource Centre. Child Welfare Initiative. 23 Oct, 2001.

If no date is available, indicate the date you accessed the site.

Appendix Two: Essay Submission 

Plagiarism

The School uses the ‘Turnitin’ system to check that assignments submitted do not contain plagiarised material. Turnitin compares every assignment against a constantly updated database, which highlights all plagiarised work.

Electronic Submission

PLEASE NOTE: THE FOLLOWING INSTRUCTIONS MAY BE DIFFERENT TO THOSE ON OTHER COURSES

Preparing the electronic copy of your essay 

Make sure that you have saved your essay with your exam number as the file name, e.g. 1234567.doc. You will find your exam number on your matriculation card, separate from your matric number. You must save your essay with this number so that we can identify your essay once it has been downloaded from WebCT. 

Do not include your name anywhere on the essay to ensure anonymity. You should also include your exam number as a header at the top right hand corner on the first page of your essay.  

Format: Files must be in Word (.doc/.docx), rich text (.rtf), text (.txt) or portable document formant (.pdf) format ONLY. Microsoft Publisher, iWork, Open Office, and Microsoft Works files will not be accepted as they cannot be read by the software. If you are using one of these programmes, use the ‘Save As…’ function to save the document in one of the acceptable formats. Failure to do this will cause delays in getting your essay back to you and may result in penalties. 
Please follow these instructions to submit the electronic copy of your essay to Turnitin via WebCT:

1. Log in to WebCT via MyEd and click on the course for which you have to submit an essay to Turnitin.

2. Go to the ‘Click here to submit your essay’ link to submit your essay to the Turnitin assignment inbox. You should see a list of the assignments you are expected to submit, along with the due dates.

3. To begin the submission process click on the ‘submit’ icon which is found in the submit column.

4. Your name should be automatically filled in on the form. Type in the submission title as the form cannot be sent unless all the fields are complete.

5. Next, click on the ‘Browse’ button to open your computer’s file browser and use it to browse to the document you wish to submit. Make sure the drop down box at the top of the form still says ‘submit a paper by: file upload’. Before clicking on the ‘submit’ button, make sure that all the fields in the form are complete (if you leave one blank you will receive an error message and the file upload box will be cleared). Click the ‘submit’ button when you are happy you are submitting the correct file.

6. At this point, a plain text version of the essay will be displayed to you (it won’t show any formatting, images, etc.). Review this to ensure you are submitting the correct document (the document itself will be sent to the system in its original format). If you are happy, click on the ‘Submit Paper’ button to submit your assignment. If you have made a mistake you can click on the ‘cancel, go back’ link, which will take you back to the submission form.

7. You’ve now submitted an assignment! A receipt from the system is displayed.

8. Click on the ‘go to portfolio’ link to return to the assignment inbox.

9. On returning to the assignment inbox, you can view your submission to make sure everything is as it should be.

10. Clicking on the title you gave your assignment opens a viewer that displays your submission and also contains the paper ID which can be used by the administrators of the system to identify your work if there is a problem.

11. Clicking on the document icon in the contents column allows you to see your work in its original submitted format.

You can also follow this link for more detailed instructions:

http://www.ed.ac.uk/polopoly_fs/1.22364!fileManager/submitturnitinplwebct.pdf

Please note that late submissions are unlikely to be accepted by the Turnitin system and you should contact the Subject Secretary, June Connor email: june.e.connor@ed.ac.uk, if you are unable to submit your electronic copy.
On Deadlines:

Deadlines for coursework are given in the individual course handbooks/guides and also published on course notice-boards.

There is no period of grace for coursework deadlines, i.e. for a 12:00 pm deadline a piece of work handed in at 12.05 pm would be treated as late. Essay submission boxes are cleared at the deadline and are checked at the same time every day subsequently.

For work submitted after the deadline the course secretary will note the submission date and time.

Word Length:

The penalty for excessive word length in coursework is one mark deducted for each additional 20 words over the limit. If the limit is 1500 words then anything between 1501 and 1520 words will lose one point, and so on.  If there are serious doubts about the stated word count, students may be asked to provide an electronic version of the coursework to confirm the word count.

Lateness Penalties:

The standard penalty for late submission of coursework is five marks per working day (i.e. excluding weekends and University holidays) for up to five days.  Work handed in more than five days late without an approved extension will not be assessed, and a mark of zero will be recorded.  Extensions may be conditional upon the receipt of a medical certificate or other supporting evidence requested from the student.  When there are special circumstances behind the late submission, Special Circumstances Committees can review individual cases and make recommendations to Exam Boards about whether lateness penalties should stand or be waived.

Late Electronic Submission:

The electronic copy of coursework required along with the paper submission should be submitted according to the same deadline.  If the electronic copy is missing the student will be sent an email reminder and given a week’s grace to submit the electronic version.  If the electronic version is not submitted within a week of the deadline, the essay will not be marked and a mark of zero will be recorded.  This grace period is only to allow for any technical problems with electronic submission.  If there is a problem the student must seek to rectify it promptly.  Always alert the course secretary if you are having technical problems with submission.
Extensions:

If there is good reason for not meeting a coursework deadline, a student may request an extension from either their tutor (for extensions of up to five working days) or the course organiser (for extensions of six or more working days). Extension requests should normally be made before the deadline.  A good reason is illness, or serious personal circumstances, but not pressure of work or poor time management. The tutor or course organiser must support the request in writing (email) to the UTO, and extensions over five working days may require supporting evidence.  If you think you will need a longer extension, or your reasons are particularly complicated or of a personal nature, you should discuss the matter with your Director of Studies. There are formal procedures for requesting an extension and penalties will be applied for late essays submitted without formal approval.  See the School handbook for extension request procedures and details of penalties. Also see that handbook for an explanation of plagiarism.

Appendix Three: May 2010 Exam Paper 

THIS PAPER WILL BE MARKED ANONYMOUSLY

THE UNIVERSITY OF EDINBURGH

COLLEGE OF HUMANITIES AND SOCIAL SCIENCE

SCHOOL OF SOCIAL AND POLITICAL SCIENCE

SOCIOLOGY 1B 

13th May 2010 09:30-11:30 

Convenor of the Examination Board: Dr. Michael Rosie

External Examiner: Professor David Inglis (University of Aberdeen)

Answer TWO questions in all

Answer ONE question from each section of the paper

Candidates in their third or later year of study for the degrees of MA (General), BA (Religious Studies, BD, BComm, BSc (Social Science), BSc (Science), BEng and LLB should put a tick (() in the box on the front cover of the script book.

Section 1

1.   Critically assess the idea that people can ‘be what they want to be’. You may    answer in general terms or by considering to what extent is it possible to set aside a sense of yourself as a man or a woman and have a gender neutral identity. 


2.   Describe how the transmission of privileges and disadvantages are implicated in how people come to feel about themselves with reference to one of the following: gender, social class, sexuality, or ethnicity. 


3.   Discuss the everyday ways in which people do one or more of the following: racism, sexism or homophobia.

Section 2



1.   Stratified reproduction curtails reproductive agency. Discuss.


2.   Describe how ‘technocratic imperative’ impacts human reproduction. Illustrate with examples. 


3.   Discuss how pro-natalist and anti-natalist policies shape reproductive outcomes. 



END OF PAPER

Appendix Four: Guide to Online Tutorial Sign-Up

The following is a guide to using WebCT to sign up for your tutorial.  If you have any problems using the WebCT sign up, please contact the relevant course secretary in the Undergraduate Teaching Office, ground floor, Chrystal Macmillan Building.

Step 1 – Accessing WebCT course pages

Access to WebCT is through the MyEd Portal.  You will be given a log-in and password during Freshers Week.  Once you are logged into MyEd, you should see a tab called ‘Courses’ which will list the active WebCT pages for your courses under ‘myWebCT’.

Step 2 – Welcome to WebCT

Once you have clicked on the relevant course from the list, you will see the Contents page for that course.  This page will have icons for the different tools available on this page, including one called ‘Tutorial Sign Up’.  Please click on this icon.

Step 3 – Signing up for your tutorial

Clicking on the Tutorial Sign Up icon will take you to the sign up page where all the available tutorial groups are listed along with any students who have already signed up.  

Click on the ‘Sign up’ button next to the group that you wish to join. The Confirm Sign Up screen will display. Click ‘OK’ and you will be added to your chosen group.

IMPORTANT: If you change your mind after having chosen a tutorial you cannot go back and change it.  You will need to contact the course secretary (june.e.connor@ed.ac.uk) who will be able to reassign you. If groups are full however this may not be possible.

Tutorials have restricted numbers and it is important to sign up as soon as possible. The tutorial sign up will only be available until the end of Week 1 of the Semester.  If you have not yet signed up for a tutorial by this time, please contact the course secretary as soon as possible.

Appendix Five: Sociology 1b Exam comments 2009

We have written this feedback in light of our experience having marked the Sociology 1b 
exam. There were some excellent exam answers this year. The best work was thoughtful and 
insightful. We have prepared this document in order to help you reflect on your own 
performance, and to improve your exam skills and your academic abilities generally.  Many 
of the more critical points apply to good and bad answers so even if you did quite well 
you can probably improve your performance further by reading this. We have written it in 
a spirit of constructive criticism and we hope you find it useful.
The Sociology 1b course team

General Points

Learn how to answer the question.

Exam questions have to be interpreted before they can be answered. You have to know what 
they are asking you to do.  The better you can ‘read’ the question, the better your 
answer.  A useful technique is to write the question out with each phrase on a different 
line, in order to break it up into its component parts. For instance, Question 2, from 
Section 2 ‘Describe how ‘technocratic imperative’ impacts human reproduction. Illustrate 
with examples’, could be written out like this:

Describe how
technocratic imperative
impacts
human reproduction
Illustrate with examples

Let’s take these components one by one. ‘Describe how’ is, in a way, what most exam 
questions do. They ask to describe your indepth understanding of a key concept, theory or 
phenomena and ask you to use evidence to evaluate further.  You can do this by saying 
whether the balance of evidence points in one direction or the other. But you can also go 
beyond this to say whether an adequate description can ever be achieved, and what sort of 
evidence you would need to answer it better than it has been up to now.

The next three phrases are the ‘meat’ of the question, its substantive content: 
‘technocratic imperative’ ‘impacting’ ‘human reproduction’. Some answers emphasised only 
one aspect (technocratic imperative) more than the other (human reproduction), so note 
that there are two components which you should cover. Here you should be thinking about 
how the content of each is defined. When dealing with established concepts that are well 
defined and established it is always essential to deal with the original formulation in 
some meaningful detail before linking it by considering the ‘impact’ this formulation has 
for a sociological understanding of human reproduction.

The next phrase ‘illustrate with examples’ is important. Remember that any argument has 
two sides  ‘ in this example the best answers considered differing points of view and put 
forward an argument drawing on cross cutting literature. In most exam essays you should 
always consider contrary viewpoints to your own.
Show you have done the reading. Referencing by author was particularly welcome. You do 
not need the full reference, just the surname will do. Good answers showed familiarity 
with a range of readings, which they could draw on in original ways.

Show some sense of having grasped the unit, and even better, the course as a whole, 
making connections between debates. All successful answers to Question 3 in section 2, 
for example, made good use of different substantive topics within the unit. Reliance on 
guesswork, unjustified personal opinion or ‘common sense’ brought marks down heavily. 
Good answers showed the ‘sociological imagination’ at work, so took nothing for granted. 
For instance, good answers to Question 1 looked at how identities were created and 
defined, and what the consequences of that were, rather than assuming that identities 
were things that people just have.

Define the terms you are going to be using ‘ e.g. social class, gender, ethnicity. 
Defining terms is not mere pedantry, it shows that you know what you are talking about. 
In some cases, the question is precisely about that, for instance, Question 2 from 
section 2 discussed above is about being able to show how knowing what technocratic 
imperative means can reveal how it impacts human reproduction.

Make sure the conclusion is justified by the arguments you have made. Do not give a 
conclusion that you think we want to read, and do not tack a conclusion on at the end 
which has nothing to do with what you wrote before.
Do not answer questions from the previous year’s exam paper. Some answers were clearly 
prepared in response to last year’s exam questions and were then shoehorned into this 
year’s. It is good to use previous exam papers to practice from, but the material you use 
has to be clearly relevant to the question you are being asked to answer.

Feedback on specific exam questions

1. Critically assess the idea that people can ‘be what they want to be’. You may answer 
in general terms or by considering to what extent is it possible to set aside a sense of 
yourself as a man or a woman and have a gender neutral identity.

Excellent answers to this question successfully attempted the ‘critically assess’ aspect 
of the question. Weighing up theories and empirical examples to come to a reasonable 
conclusion.
Average answers were far more descriptive. Most students seemed comfortable discussing 
Mead’s ideas about self/identity, and many brought in Goffman. Better answers 
complemented this with specific empirical examples.
Poorer answers were incomplete, vague, or did not directly address the question. Answers 
that did less well focused on social class when answering this question. Only a few 
students considered the second option given in the question, that is, discussing 
possibility of a gender neutral identity.

2. Describe how the transmission of privileges and disadvantages are implicated in how 
people come to feel about themselves with reference to one of the following: gender, 
social class, sexuality, or ethnicity.

Better answers addressed all aspects of the question. Particularly strong answers 
addressed structural concerns, using Bordieu and Giddens and complemented this with 
appropriate empirical examples. There were some strong answers which used either gender 
or sexuality, rather than social class as their focus.
Poorer answers did not address all aspects of the question. In particular, they might 
overlook the issue of how people feel about themselves with regard to 
gender/class/sexuality etc. In some cases, students addressed more than one factor, 
resulting in a less focused answer.
In answers for the second question, social class was also a popular concept. On the 
whole, when answering the 1st and 2nd essay questions, most successful answers used 
Hewitt’s classification of identities (personal, situated, and social). Some of them also 
drew on Mead, Bourdieu, and Goffman.

3. Discuss the everyday ways in which people do one or more of the following: racism, 
sexism or homophobia.

Strong answers to this question presented detailed and varied discussions of the everyday ways in which racism/sexism/homophobia are ‘done’. In particular, better answers were 
able to address the ways that these different factors interacted.
Unsatisfactory answers, however, were largely descriptive and simplistic, listing 
empirical examples with no further discussion.



4. Stratified reproduction curtails reproductive agency. Discuss.

Good answers defined stratified reproduction and provided detailed discussions of a wide 
range of empirical examples. Strong answers drew on a range of key course literature. 
They also integrated into their discussion other themes from the same unit such as 
unequal opportunities for infertility treatments and state policies.
Poorer answers were restricted in the examples used. In particular, a great number of 
papers focused only on one or two examples, with little further discussion. Weak answers 
used only one reading, e.g. ‘Like mother to them’ and drew on lecture notes only without 
going into a referenced discussion.

5. Describe how ‘technocratic imperative’ impacts human reproduction. Illustrate with 
examples.

Better answers defined the ‘technocratic imperative’ and provided a range of empirical 
examples. These examples were discussed critically, and arguments were balanced as to the 
positive and negative effects. Strong answers also discussed medicalisation of birth and 
its implications. They also considered new infertility treatments and its implications.
Weak answers did not provide proper definitions, and used overly general or vague 
examples. They were very descriptive and with no reference to the literature. They 
preferred discussing infertility treatments emerging due to the development of technology.

6. Discuss how pro-natalist and anti-natalist policies shape reproductive outcomes.

Stronger answers discussed a range of empirical examples and successfully demonstrated 
the differential (and sometimes unintended) effects of different policies. Most good 
answers were descriptive looking at pro-natalist and anti-natalist policies in different 
countries and in different times. Some of them also discussed implications of these 
policies and tried to connect them with inequality and stratified reproduction. Some 
exceptional answers used Foucault's concept of governmentality to explain the rise of the 
state.
Less successful answers were able to draw on a range of examples, but often these did not 
refer to specific authors or studies. These answers were more descriptive and did not 
discuss links or contrasts between different policies.

Appendix Six: Common Essay Marking Descriptors

A1
(90-100%) An answer that fulfils all of the criteria for ‘A2’ (see below) and in addition shows an exceptional degree of insight and independent thought, together with flair in tackling issues, yielding a product that is deemed to be of potentially publishable quality, in terms of scholarship and originality.
A2
(80-89%) An authoritative answer that provides a fully effective response to the question. It should show a command of the literature and ability to integrate that literature and go beyond it. The analysis should achieve a high level of quality early on and sustain it through to the conclusion. Sources should be used accurately and concisely to inform the answer but not dominate it. There should be a sense of a critical and committed argument, mindful of other interpretations but not afraid to question them. Presentation and the use of English should be commensurate with the quality of the content.

A3
(70-79%) A sharply-focused answer of high intellectual quality, which adopts a comprehensive approach to the question and maintains a sophisticated level of analysis throughout. It should show a willingness to engage critically with the literature and move beyond it, using the sources creatively to arrive at its own independent conclusions.

B 
B- (60-63%)

B (64-66%)

B+ (67-69%)

A very good answer that shows qualities beyond the merely routine or acceptable. The question and the sources should be addressed directly and fully. The work of other authors should be presented critically. Effective use should be made of the whole range of the literature. There should be no significant errors of fact or interpretation. The answer should proceed coherently to a convincing conclusion. The quality of the writing and presentation (especially referencing) should be without major blemish.  Within this range a strong answer will be graded B+; a more limited answer will be graded B-.

C 
C- (50-53%)

C (54-56%)

C+ (57-59%)

A satisfactory answer with elements of the routine and predictable. It should be generally accurate and firmly based in the reading. It may draw upon a restricted range of sources but should not just re-state one particular source. Other authors should be presented accurately, if rather descriptively.  The materials included should be relevant, and there should be evidence of basic understanding of the topic in question.  Factual errors and misunderstandings of concepts and authors may occasionally be present but should not be a dominant impression. The quality of writing, referencing and presentation should be acceptable.  Within this range a stronger answer will be graded C+; a weaker answer will be graded C-.

D 
D- (40-43%)

D (44-46%)

D+ (47-49%)


A passable answer which understands the question, displays some academic learning and refers to relevant literature. The answer should be intelligible and in general factually accurate, but may well have deficiencies such as restricted use of sources or academic argument, over-reliance on lecture notes, poor expression, and irrelevancies to the question asked. The general impression may be of a poor effort, with weaknesses in conception or execution. It might also be the right mark for a short answer that at least referred to the main points of the issue.  A strong answer will be graded D+; a bare pass will be graded D-
E 
(30-39%) An answer with evident weaknesses of understanding but conveying the sense that with fuller argument or factual basis it might have achieved a pass. It might also short and fragmentary with merit in what is presented but containing serious gaps.

F
(20-29%) An answer showing seriously inadequate knowledge of the subject, with little awareness of the relevant issues or literature, major omissions or inaccuracies, and pedestrian use of inadequate sources.

G 
(10-19%) An answer that falls far short of a passable level by some combination of short length, irrelevance, lack of intelligibility, factual inaccuracy and lack of acquaintance with reading or academic concepts.

H 
(0-9%) An answer without any academic merit which usually conveys little sense that the course has been followed or of the basic skills of essay-writing.
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