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Course Secretary Joanne Blair 
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 Undergraduate Teaching Office 
  
Assessment 
Deadlines 

• Weekly, beginning Week 2 (except week 7): 350 word 
max reading summary of a key reading, due before 
start of class via LEARN. 

• Week 5: 250 word max reflective response to feedback 
on reading summary, due before start of class via 
LEARN. 

• Week 7: Group presentation + report. Report to be 
submitted via ELMA by 4pm. 

• Week 8: 250 word max reflective response to feedback 
on group presentation, due before start of class via 
LEARN. 

• Final essay due 12 noon on 24 April 2017 

 
Aims and Objectives  
This course is an introduction to (international) development primarily from an 
anthropological perspective.  It is not primarily a ‘how-to’ course, but one concerned 
more with the intellectual challenge of understanding the contested body of ideas and 
practices associated with development interventions and processes of intentional 
change.  We will focus particularly on anthropology’s engagement with and contribution 
to international development, which has included both promoting and radically 
critiquing it. 
 

mailto:Richard.Baxstrom@ed.ac.uk
mailto:Joanne.Blair@ed.ac.uk
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Learning Outcomes 
At the conclusion of the course, students will:  
 

• Demonstrate in-depth critical knowledge of the contributions of anthropology to 
development ideas and practice, ranging from critical perspectives to applied 
research. 

• Critically understand the role of institutions in development and how 
anthropologists have engaged with these. 

• Contextualise and critique key development ideas and their evolution over time. 
• Take significant responsibility for their own work and learning, and 

communicate effectively in writing and orally. 
 
Teaching Methods 
This is a 20 credit course. Under the SCQF framework, one Credit Point represents 10 
learning hours.  It is thus expected that you invest 200 hours to complete the combined 
learning activities for this course.  
 
You will note, however, that the group meets only 3 hours a week for ten weeks. The 
total of classroom 'contact' time is therefore only 30 hours. Thus, most of the time and 
work you will put into this class—and most of the learning you can expect to get out of 
it—will be outside of classroom hours, on your own.  This course is designed around 
the assumption that the time spent in classroom meetings represents at most 15% 
of the total effort you will invest. In addition to the time you put into the group and 
individual assignments, you must read extensively in preparation for all meetings. 
Class meetings, which favour a seminar format, are designed to guide you along the 
path of an independent and self-driven learning experience. 
 
The following table is indicative of how group members should plan to organize their 
time over the semester: 
 

Study activity Weekly 
commitment 

Total 
commitment 

Face-to-face teaching-learning activities 3 h 30 h 
Regular weekly readings & summaries prior 
each meeting  

± 6 h ± 60 h 

Group project  ± 40 h 
Research and writing of summative essay  ± 60 h 

 
Total =     Approx 200h 
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Assessment 
Students will be assessed by: 
 

Assessment 

Word count limit 
Do not exceed the 

word limit or 
penalties will be 

applied 

Weighting Submission date Return of 
feedback 

Participation 350 words max for 
reading summaries 10% Weekly except 

weeks 1 and 7 08/02/17 

 250 words max for 
reflective responses 10% 

13/02/17 
 

13/03/17 
N/A 

Group 
project 

3000-4000 word + 
presentation 30% 06/03/17 08/03/17 

Essay 2500-3000 words 50% 24/04/17 15/05/17 
 
Note: All coursework is submitted electronically through ELMA. Please read the School 
Policies and Coursework Submission Procedures which you will find here.  
 
Assessment and feedback philosophy 
 
This course’s assessment and feedback strategy has been designed to achieve two 
mains aims. 
 
First, it attempts to leverage the ‘motivational’ properties of grades to structure the 
learning process, especially to guide group members with respect to outside of class 
time allocation. Participation is given a weighting (20%) and is calculated according to 
a formula that are designed to motivate each group member to invest in weekly reading 
prior to class. 
 
Second, the assessment and feedback strategy aims to provide information about 
group members’ progression at frequent and timely intervals. My goal, as course 
organizer, has been to shift the assessment structure away from the ‘traditional’ model 
of a few major pieces of feedback (or one) at the end of the course (i.e. when it is too 
late to do much with it) to more numerous, but smaller, ones given prior to the final 
summative assessment.  Assessment and feedback will thus occur over the whole 
length of the course, starting in week 2, with the aim of providing the bulk of it while the 
course is still running. 
 
I ask you to think broadly about what constitutes feedback and how you can use it.  
Although you will get grades and written comments justifying them on your final 
assessment, feedback does not come just—or even primarily—on marking sheets.  It 
comes in large part from processes, activities and experiences that provide regular 
information concerning your progress, which you then use to revise your intellectual 
approach toward the material and your level of discipline/work. If you read seriously 
before class, meetings become a regular weekly feedback session since they provide 
a chance to compare your understanding of readings with those of the course convenor 
and your peers. Discussion allows you to see if you ‘get’ the readings the way others 
do, to see whether your interpretations are shared, and if not, to defend your take or 
revise your approach from one week to the next. 
 
If you need or feel you would benefit from some individualized/private feedback or 
coaching in verbal form, I am always happy to see students during my office hours or 

http://www.sps.ed.ac.uk/undergrad/current_students/teaching_and_learning/assessment_and_regulations/coursework_penalties
http://www.sps.ed.ac.uk/undergrad/current_students/teaching_and_learning/assessment_and_regulations/submission_guidance
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by appointment. I am open to discussing class assignments, readings, ideas, or your 
general progression in the class in greater detail, on a 1-on-1 basis. 
 
Don't neglect the importance of peers as a source of feedback! You need to learn to 
leverage them in order to get feedback on work before it reaches its final version. That 
is how academics and most other professionals work. At the same time, giving 
feedback to your peers makes you see your own work differently, and obliges you to 
think critically about what does and does not work. To that end, peers have been 
formally incorporated into both feedback and assessment processes in this course. 
This reflects the conditions under which people produce work outside the university. In 
order to become an effective independent, lifelong learner and practitioner, one must 
develop the capacity to make judgments about one's own work and that of others (not 
just to receive feedback, but to formulate it also). 
 
Assessment and feedback modalities 
 
Each group member’s final grade will be arrived at on the basis of: 
 
1. Participation (20%) 
 
The 20% total is made up of two components, as outlined below: 
 

a. Weekly reading summaries & in-class discussion (10%) 
 
The foundation for the learning in this course is close, critical reading of scholarly 
literature prior to weekly meetings, every week. To help inspire the discipline this 
requires, submission of a maximum 350 word critical summary of your choice of one 
core reading per week is mandatory. This is due each week at the beginning of the 
meeting, starting in week 2, except the week when the group presentations take 
place. 
 
These reading summaries should, first, outline the key factual and analytic dimensions 
of the reading (imagine you are writing it for a peer who has not read the text) and, 
second, attempt to engage critically with the author’s ideas and arguments. 
 
10% of your grade will be given on the basis of a holistic assessment of the regularity 
and quality of the reading summaries. Quality = the accuracy of your characterization 
of the reading and how thoughtful and convincing your critical engagement is. 
 
Individual feedback will not be given on these summaries on a weekly basis, but only 
in weeks 3, 6 and 9, prior to the submission of your reflective responses. Grouped 
and/or anonymous feedback ma be given on other occasions throughout the term. 
 

b. Reflective response (10%) 
 
The second 10% of the overall 20% participation grade will be given on the basis of 
two reflective responses due in weeks 5 and 8 of the semester.  
 
To complete the reflective response on the reading summary, first read the lecturer’s 
feedback on your reading summary. Then write a maximum 250 word reflection on the 
following: 

• Based on the feedback you received, what do you believe is necessary to 
improve your approach to future reading summaries, and how do you intend to 
revise your approach to reading or writing to make this happen? 

• How has your approach to reading summaries evolved so far over the term and 
what further changes would you like to strive to make? 
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• What do you feel you do best with reading summaries and what do you feel 
needs the most work (or what do you find most challenging and what comes 
most readily)? 

 
To complete the reflective response on the group project, first read the lecturer’s 
feedback on your group report and the peer feedback on your presentation. Then write 
a maximum 250 word reflection on the following: 
 

• Based on the feedback you received, what do you believe were the main points 
for improvement in your presentation and report? If you had it to do over again, 
what would you do differently? 

• What points are you most satisfied/proud of? 
• What types of feedback were most useful to receive? What types of points did 

you not find helpful? Why? 
 
10% of your grade will be given on the basis of a holistic assessment of these two 
reflective responses, taking in consideration, first, completion of both assignments and, 
second, the thoughtfulness of their self-critique. 
 
N.B. Participation grades will be distributed along the 0-100 scale in the normal 
fashion, applying the same marking descriptors used for the summative essay.  
 
2. Group project/presentation (30%) 
Group members will be asked to complete a project in collaboration with 4-5 of their 
peers, (exact numbers will depend on the total number of people registered in the 
course).  
 
The groups are teams of anthropologists working for DFID, USAID, the World Bank or 
another such organisation. They have been tasked with producing a 'sociocultural 
specialist' report in the context of appraisal of a development or disaster relief project. 
Details of the expectations and the brief for this project will be provided in class. 
 
The mark for this component will be arrived at on the basis of a formula that blends 
‘process’ and ‘outcome’. 
 
Outcome 
All members of the presenting group share the same grade for the ‘outcome’ portion 
of the assessment. 
 
 

 
 

 
The outcome is assessed on the basis of a presentation made in class, 
accompanied by a maximum 4,000 word report due in class at the beginning of 
the presentation, and which is to have been co-authored by the group members. 
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The group will receive an outcome grade that is based 50% on a holistic assessment 
of the presentation (by peers) an 50% on a holistic assessment of the written report, 
assessed by the course organiser in application of the usual marking descriptors. 
 
N.B. This is not a 'norm-referenced' assessment (one that ranks each group against 
the performance of others in the same cohort). Every group may get the same grade. 
 
Process 
Each individual group member's final grade will be the product of their group's outcome 
grade and a multiplier reflecting their individual contribution to the process of producing 
the presentation.  
 
The process multiplier is determined on the basis of peer assessment, with group 
members assessing each person's relative contributions to the collective output. This 
aspect of the assessment will be made anonymously using an online tool. 
 
Group members whose contribution is considered 'average' will be awarded the group 
outcome grade. Group members having made above or below 'average' contributions 
will see their grade adjusted upward or downwards, producing a grade distribution of 
this kind: 
 

 
 
3. Essay of 2500-3000 words (50%) 
 
Topic 
A series of topics for the final essay will be decided upon in class through a crowd-
sourcing activity.  
 
How the essay will be assessed 
The Essay will be given a mark on the basis of a holistic assessment of the 
assignment, in application of the marking descriptors available at: 
http://www.sps.ed.ac.uk/undergrad/on_course_students/assessment_and_regulation
s/marking_descriptors 
 
 
Assessment Criteria 
The group project written report and the final essay will be assessed according to the 
following criteria: 
 
• Development and coherence of arguments 
• Use of supporting evidence, including evidence of ethnographic observation  

http://www.sps.ed.ac.uk/undergrad/on_course_students/assessment_and_regulations/marking_descriptors
http://www.sps.ed.ac.uk/undergrad/on_course_students/assessment_and_regulations/marking_descriptors
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• Demonstration of an advanced and critical understanding of relevant key 
debates and literature, including reference to at least three references from the 
course reading list 

• Degree of reflexivity and critical thinking in relation to arguments and evidence 
• Drawing together major arguments by way of conclusion in relation to the 

assignment 
• Formal presentation of report: correct referencing and quoting; spelling, grammar 

and style; layout and visual presentation. 
 
This assignments are by no means an exposition of everything you will know or have 
learned while working on the assignment. They should be a subtle and informed 
argument in favour of a clearly defined position. You must use—rather than display—
your knowledge, engage critically with pertinent literatures, and mobilise the facts of 
specific empirical situations (referring to ethnographic evidence) in order to persuade 
readers. It is senseless to try to repeat the course organizer’s points of view or to try 
to address what you believe he might say about the chosen topic.  It is not your 
command of the course material that is being assessed as such—although mastery of 
the course material, as well as material gleaned from additional reading, is critically 
important—but rather your ability to engage critically and analytically with literature in 
the field, and build upon relevant concepts and theory in order to cogently articulate 
your position.  There are no ‘correct’ and ‘incorrect’ answers, but there are well-
reasoned and poorly-reasoned answers. 
 
Please refer to the assessment and submission procedure information on our 
webpages which you will find here.  
 
Attendance 
Attendance and participation in the lectures and discussion are essential for 
developing an understanding of the topics.  
 
Communications and Feedback 
At the end of each meeting, group members are invited to provide immediate feedback 
on the course’s progression via a suggestion box.  This feedback may concern format, 
organization and content of the course, in particular points requiring clarification (that 
group members would like to explore in more depth). 
 
Outside of meetings, group members are invited to drop in to discuss any matter with 
the lecturer during office hours, or at other times by appointment. 
 
You are strongly encouraged to use email for routine communication with lecturers. We 
shall also use email to communicate with you, e.g., to assign readings for the second 
hour of each class. All students are provided with email addresses on the university 
system, if you are not sure of your address, which is based on your matric number, 
check your EUCLID database entry using the Student Portal.  
 
This is the ONLY email address we shall use to communicate with you. Please note 
that we will NOT use ‘private’ email addresses such as yahoo or hotmail; it is therefore 
essential that you check your university email regularly, preferably each day. 
 
Readings and Resource List 
All students should read the Key Readings for every lecture. These Readings are 
necessary to create a thorough understanding of the topic. Further readings listed for 
each topic are intended to allow students to explore and consolidate their knowledge 
of particular themes. We have given extensive references in order to help students 
explore the wider literature if they so wish: we would not expect any student to read all 
the references for all of these weeks. However, if you are intending to write an essay 

http://www.sps.ed.ac.uk/undergrad/current_students/teaching_and_learning/assessment_and_regulations/submission_guidance
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on a particular topic, you must demonstrate that you have read many of the different 
readings suggested for that topic.  
 
Readings can be obtained electronically via LEARN or the links in the main library 
catalogue. If you have any difficulty getting hold of any of the readings, contact the 
course organisers. 
 
Relevant Journals 
You may wish to skim through journals to locate material that you find of relevance to 
your interests, particularly as you prepare your final assessed work. A number of 
anthropology journals publish articles relevant to this course.  A good place to start is 
with the Anthrosource, a service of the American Anthropological Association that 
offers articles from a wide range of leading journals in the discipline. It is available 
through the University of Edinburgh’s library.  There are also a great number of 
Development Journals of relevance to the course, including:  
 
• African Development 
• Development 
• Development and Change 
• Journal of South Asian Development 
• Journal of Development Studies 
• Journal of International Development 
• Peace, Conflict and Development 
 
Some ‘textbook’ –type readings (General overviews of development issues) 
Black, M. (2007). The No-Nonsense Guide to International Development. The New 

Internationalist. 
Chambers, R. (2005) Ideas for Development. London: Earthscan. 
Crush, J. (ed.) (1995) Power of Development  
Edelman M & A Haugerud (eds). (2005). The Anthropology of Development and 

Globalisation: From Classical Political Economy to Contemporary 
Neoliberalism. Oxford, Blackwell.  

Gardner, K and Lewis, D. (1996). Anthropology, Development and the Post-Modern 
Challenge. London: Pluto Press. 

Haynes, J. (2008). Development Studies. Cambridge, Polity. 
Hettne, B. (1995) Development theory and the three worlds: towards an international 

political economy of development, 2nd edition 
Leys, C. (1996). The Rise and Fall of Development Theory. Bloomington/Indianapolis, 

Indiana University Press. 
McMichael, P. (2008) Development and Social Change 2nd edition [HC79.E44 Macm] 

5th edition 
Nederveen Pieterse J. (2001) Development Theory. Deconstructions/Reconstructions 
Payne, A. and N. Philips (2010) Development 
Peet, R. and E. Hartwick (2009) Theories of Development. Contentions, Arguments, 

Alternatives 
Rapley, J. (1996) Understanding Development 
Sheppard, E., P. W. Porter, et al. (2009). A World of Difference. Encountering and 

Contesting Development. 2nd Edition. New York, Guilford Press. 
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Semester Summary 
 

WEEK Day  Topic 

1 
 

Monday 
16/01/17 

Introductions, detailed overview of course organisation and 
expectations 
Q1: What do we mean by development and what are the 
concept's origins? 

2 
Monday 
23/01/17 

Q2: How has development contributed to the constitution of 
the discipline of anthropology? 

3 
Monday 
30/01/17 Q3: How can development organizations and processes be 

studied ethnographically? 

4 
Monday 
06/02/17 

Q4: What are some of the contribution anthropologists make 
to the practice of development? 

5 

Monday 
13/02/17 

Q5: What processes and assumptions shape development 
policy texts such as project appraisals, and how do these 
affect the types of interventions often proposed in 
development projects? 

NO CLASS: 
Festival of Creative Learning Week 

6 
Monday 
27/02/17 

Q6 What are some of the lessons that have been learned 
from the ethnographic study of development organisations? 

7 
Monday 
06/03/17 GROUP PROJECT PRESENTATIONS (ASSESSED) 

8 
Monday 
13/03/17 

Q7 Are humanitarianism and development different, and how 
is the humanitarian 'moral economy' shaping contemporary 
politics? 

9 

Monday 
20/03/17 

Q8 How is the expansion of the 'charity business'—social 
enterprise, corporate social responsibility, fair trade, the 
commercialisation of NGOs, etc?—changing our society's 
engagement with the theme of international development? 

10 
Monday 
27/03/17 Q9 Is development an ethnocentric concept? 

FINAL ESSAY DUE: 24/04/2017 
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Course Lectures and Readings 
 
Question 1 
 
What do we mean by development and what are the concept's origins? 
‘Development’ has many meanings.  This course begins, based on the work of Cowen 
& Shenton, by distinguishing ‘development’ in the sense of immanent historical change 
(that which happens over the course of the unfolding of time) from development in the 
sense of intentional change (deliberately willed, generally aimed at improving the 
human condition). Most of the remainder of the course is focused on the latter.  We will 
attempt a brief historicization of the contemporary 'global faith' in development, through 
reference to Rist and Escobar. 
 
Key reading: 
Rist, G. (2006) The History of Development: from Western Origins to Global Faith 

(Chap 4). 
Escobar, A. (1995). Encountering Development. The Making and Unmaking of The 

Third World. Princeton, NJ: Princeton University Press. (Chap 2). 
 
Begin reading ONE of the following, which you should complete by the time we discuss 

question 7: 
Ferguson, J. (1994). The Anti-politics Machine: “Development”, Depoliticisation and 

Bureaucratic Power in Lesotho. Cambridge, Cambridge University Press. 
Li, T. M. (2007). The Will to Improve: Governmentality, Development, and the Practice 

of Politics. Durham & London, Duke University Press. 
Mosse, D. (2005). Cultivating Development: An Ethnography of Aid Policy and 

Practice. London, Pluto Press. [Available as E-Resource via University of 
Edinburgh Library] 

Shipton P (2010) Credit Between Cultures: Farmers, Financiers, and 
Misunderstanding in Africa. Yale University Press New Haven. [Available as E-
Resource via University of Edinburgh Library] 

 
Additional Reading: 
Comaroff, J. L. & J. (eds). (1999). Civil society and the political imagination in Africa: 

Critical Perspectives. Chicago, University of Chicago Press. 
Cowen, M. and R. Shenton (1995) ‘The Invention of Development’ in Crush, J. Power 

of Development (chapter 1) 
Rugendyke, B. (2007). ‘Lilliputians or leviathans? NGOs as advocates’. In B. 

Rugendyke (ed.) NGOs as Advocates for Development in a Globalising World. 
Abingdon, Routledge: 1-14. 

Scott, J. C. (1998). Seeing Like a State: How Certain Schemes to Improve the Human 
Condition Have Failed. New Haven and London, Yale University Press. 

United Nations Development Programme. (2010). Human Development Report 2010. 
The Real Wealth of Nations: Pathways to Human Development. New York. 
UNDP. Available: http://hdr.undp.org/en. Esp. Overview and ch.1  

http://hdr.undp.org/en.%20Esp.%20Overview%20and%20ch.1
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Question 2 
 
How has development contributed to the constitution of the discipline of 
anthropology? 
 
As with colonialism before it, the relationship between development and anthropology 
(both as an intellectual discipline and in the form of individuals working as professional 
anthropologists) is a delicate and often vexed one.  We will seek to examine some 
history of the discipline's involvement with development, as well as differing way of 
engaging with development.  On the one hand, development anthropology (or 
anthropology for development) consists of anthropologists who work for development 
agencies.  Development anthropologists participate in the actual formulation and 
implementation of development interventions. At the other end of the spectrum, 
anthropological perspectives have been central to some of the most radical critiques 
of development, which are sometimes referred to as the ‘postdevelopment’ (i.e. 
‘antidevelopment’) school of thought, which may reject development outright, or as a 
matter of principle.  Somewhere in the middle, development can be treated as a ‘social 
entity in its own right’, made up of development institutions, agencies and ideologies. 
This conceptualisation has led to the emergence of ethnographies that study not the 
people to be developed but the operation of the apparatus that does the ‘developing’. 
This move makes ‘development’ itself an object of historical or anthropological study. 
This can be referred to as anthropology of development, which we will consider more 
in the next question. 
 
Key Readings 
Escobar, A. (1991). ‘Anthropology and the Development Encounter: The Making and 

Marketing of Development Anthropology’. American Ethnologist 18(4): 658-
682.  

Ferguson, J. (1997). ‘Anthropology and its Evil Twin: “Development” in the Constitution 
of a Discipline’. In Cooper F & R Packard (eds) International Devlopment and 
the Social Science: Essays in the History and Politics of Knowledge. Berkeley, 
University of California Press. 

 
Further Reading: 
Asad, Talal, ed. (1973), Anthropology and the Colonial Encounter, London: Ithaca 

Press. Introduction 
Hoben, A. (1982). ‘Anthropologists and Development’. Ann. Rev. Anthropol. 11: 349-

75 
Paiement, J. J. (2007). ‘Anthropology and Development’. NAPA Bulletin 27(1): 196-

223. 
Sylvester, C. (1999). ‘Development studies and postcolonial studies: disparate tales of 

the “third world”’. Third World Quarterly 20(4): 703-21. 
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Question 3 
 
How can development organizations and processes be studied 
ethnographically? 
 
Anthropologists of development practice a form of 'studying up,' making the social life 
of development and aid organisations their 'natives.'  They ask things like: who works 
in development apparatuses?  What do they do?  How do they do these things?  For 
what reasons do they do them?  In attempting to respond to this week's question we 
will consider both the epistemological basis of this type of research. 
 
Key Readings: 
De Sardan, Jean-Pierre Olivier (2005). Anthropology and Development: 

Understanding Contemporary Social Change. London: Zed Books. (Chap 2, 
“Socio‐anthropology of development. Some preliminary statements”). 

Gasper, Des (2004) “Studying Aid: Some Methods” In Gould J, Marcussen HS (eds) 
Ethnographies of aid: exploring development texts and encounters. Roskilde 
University, International Development Studies, Occasional Papers No. 24. 
Roskilde. Pp. 66-74 and 77-81. 

Gould, Jeremy (2004) “Positionality and scale. Methodological issues in the 
ethnography of aid” In Gould J, Marcussen HS (eds) Ethnographies of aid: 
exploring development texts and encounters. Roskilde University, International 
Development Studies, Occasional Papers No. 24. Roskilde. Pp. 263-290. 

 
Further Reading: 
Devault, Marjorie L. (2006) “Introduction: What is Institutional Ethnography? Social 

Problems 53(3): 294-298 
DiMaggio, P. J., & H. K. Anheier. 1990. ‘The Sociology of Nonprofit Organizations and 

Sectors’. Annual Review of Sociology 16(1): 137–159. 
Elyachar, J. (2005) Markets of Dispossession: NGOs, Economic Development, and 

the State in Cairo, Durham, Duke University Press. 
Hilhorst, D. (2003). The Real World of NGOs: Discourses, Diversity and Development. 

London, ZED Books. 
Lewis, David and David Mosse (eds) (2006) Development Brokers and Translators. 

Bloomfield: Kumarian Press, Inc. 
Mosse, D. (2005). “Introduction: The Ethnography of Policy and Practice” in: D. Mosse 

(ed). Cultivating development: an ethnography of aid policy and practice. 
London; Ann Arbor, MI: Pluto Press, p. 1‐20. 

Mosse, D. (2013). “The Anthropology of International Development” Annual Review of 
Anthropology 42, pp. 227-246. 

Nader, L. (1972). "Up the anthropologist: perspectives gained from studying up" in D. 
Hymes, ed., Reinventing Anthropology, New York: Pantheon Books, pp. 284-
311. 

Smith, Dorothy E. (Ed.) ( Institutional Ethnography as Practice, Ney York, AltaMira 
Press. 
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Question 4 
 
What are some of the contributions anthropologists make to the practice of 
development? 
 
This week is of particular importance to the group project, which places you in the 
position of a team of anthropologists commissioned to work on a development project 
appraisal! 
 
Many people whose job title is 'anthropologist' work not in academic departments but 
on overseas development projects (most anthropology graduates probably go on to 
find employment as something other than as anthropologists stricto sensu).  We will 
explore some of the contributions they make to these projects, as well as some of their 
frustrations in working on them.  Can the inclusion of anthropologists on project teams 
involved in development projects make a difference, and if so, how? 
 
Key Reading 
Casey, Margaret (1993) “Development in Madura: an anthropological approach” In 

Pottier, J. Ed. Practising Development: Social Science Perspectives, London: 
Routledge. Pp. 110-137 (Chap 5). 

Gardner, K and Lewis, D. (1996). Anthropology, Development and the Post-Modern 
Challenge. London: Pluto Press. (Chap. 6) 

 
Further Reading 
Field, L. and R.G. Fox (2007), Anthropology Put to Work, Oxford: Berg. 
Green, M. (2006), 'International Development, Social Analysis… and Anthropology? 

Applying Anthropology to Development' in S. Pink (ed.) Applications of 
Anthropology: Professional Anthropology in the 21st Century, Oxford: 
Berghahn, pp.110-129. 

Nolan, R. (2002). Development Anthropology: Encounters in the Real World. Boulder, 
Colorado, Westview Press. Chaps 10 & 11. 

Van Willigen, J. (2002). Applied Anthropology: An Introduction. Third Edition. Westport, 
Connecticut, Bergin & Garvey. 
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Question 5 
 
What processes and assumptions shape development policy texts such as 
project appraisals, and how do these affect the types of interventions often 
proposed in development projects? 
 
Anthropologists who have worked on development projects or studied them 
ethnographically have argued that their approach and the types of interventions they 
favour are often affected by the way the problem is framed or the “object” of 
development is described in the project appraisal. This week we will examine how 
development policy and practice can be shaped by certain assumptions. 
 
Key Reading: 
Mosse, D. (2005). Cultivating Development: An Ethnography of Aid Policy and 

Practice. London, Pluto Press. [Chap. 2 “Framing a Participatory Development 
Project”] 

Mitchell, T. (2002). Rule of experts: Egypt, techno-politics, modernity. Berkeley; 
London, University of California Press. [Chap. 7 “The Object of Development”] 

 
Additional Reading: 
Black, M. (1992). A Cause for Our Times. Oxfam: the First 50 Years. Oxford, Oxford 

University Press. 
Crewe, E. and E. Harrison (1998). Whose development?: an ethnography of aid. 

London, Zed Books. 
Ferguson, J. (1994). The Anti-politics Machine: “Development”, Depoliticisation and 

Bureaucratic Power in Lesotho. Cambridge, Cambridge University Press. 
Harrell-Bond, B. E. (1986). Imposing aid: emergency assistance to refugees. Oxford, 

Oxford University Press. 
Hopgood, S. (2006). Keepers of the flame: understanding Amnesty International. 

Ithaca, N.Y. ; London, Cornell University Press. 
Li, T. M. (2007). The Will to Improve: Governmentality, Development, and the Practice 

of Politics. Durham & London, Duke University Press. 
Porter, D., B. Allen and G. Thompson (1991). Development in practice: paved with 

good intentions. London, Routledge. 
Shipton P (2010) Credit Between Cultures: Farmers, Financiers, and 

Misunderstanding in Africa. Yale University Press New Haven. 
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Question 6 
 
What are some of the lessons that have been learned from the ethnographic 
study of development organisations? 
 
Anthropologists of development attempt, epistemologically, to place themselves 
outside debates about whether development is a 'good' or a 'bad' thing, and far from a 
programmatic, policy-oriented approach (how can we better fight poverty and raise 
standards of living?) of development anthropology. This week we examine the 
ethnographies of some authors who have attempted to do just that.  By drawing lines 
of continuity between development and sharply condemned practices and periods (e.g. 
colonialism), or demonstrating effects that many judge undesirable (e.g. concealment 
of politics and the extension of bureaucratic disciplinary powers), studies in 
anthropology of development frequently turn out to be critical of development, at least 
by implication. 
 
Key Reading: 
By this week you should have read ONE of the following cover-to-cover: 
 
Ferguson, J. (1994). The Anti-politics Machine: “Development”, Depoliticisation and 

Bureaucratic Power in Lesotho. Cambridge, Cambridge University Press. 
Li, T. M. (2007). The Will to Improve: Governmentality, Development, and the Practice 

of Politics. Durham & London, Duke University Press. 
Mosse, D. (2005). Cultivating Development: An Ethnography of Aid Policy and 

Practice. London, Pluto Press. [Available as E-Resource via University of 
Edinburgh Library] 

Shipton P (2010) Credit Between Cultures: Farmers, Financiers, and 
Misunderstanding in Africa. Yale University Press New Haven. [Available as E-
Resource via University of Edinburgh Library] 

 
Additional Reading: 
Harper, R. (2005). ‘The Social Organization of the IMF’s Mission Work’. In M. Edelman 

and A. Haugerud (eds.) The Anthropology of Development and Globalisation: 
From Classical Political Economy to Contemporary Neoliberalism. Oxford, 
Blackwell: 323-33. 

Mosse, D. (2004). ‘Is Good Policy Unimplementable? Reflections on the Ethnography 
of Aid Policy and Practice’. Development and Change 35(4): 639-671. 

Murray Li T (1999) Compromising Power: Development, Culture, and Rule in 
Indonesia. Cultural Antrhopology 14(3), 295-322. 
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Question 7 
 
Are humanitarianism and development different, and how is the humanitarian 
'moral economy' shaping contemporary politics? 
 
What is humanitarianism and is it distinguishable from development?  Classically, 
humanitarian intervention is aimed at protection of ‘the innocent’ in circumstances of 
armed conflict or natural disaster.  However, one current of the expanding literature on 
humanitarianism, particularly the anthropology of humanitarianism, argues that both 
are sub-parts of the same field of (international) aid in general.  
 
We will examine some of the purported points of similarity and difference between 
these two discourses and modes of action.  We will then discuss the ‘moral economy’ 
of humanitarianism and its consequences on contemporary politics. In the moral 
economy of humanitarianism, claims of (bodily) suffering are given precedence over 
those premised on notions of equal human dignity and the human being as a rights 
bearer. 
 
The question of the representation of such suffering is also problematic. Be it in news 
media, charity campaigns, or ethnographic writing, we are often (increasingly?) 
confronted with representations of human suffering. Is it acceptable to represent 
suffering, and in what way?  Can we agree with the instrumentalization of suffering 
when it is for ostensibly positive aims such as fundraising for its alleviation? In what 
ways can/should we react to such representations?  How as anthropologists should 
we react to the scenes of violence, suffering, and death that we encounter in the field?  
We conclude this course by trying to square the seeming ethical imperative of 
engagement with the 'traditional' disciplinary stance of non-judgmental, dispassionate 
observation and description. 
 
Key Reading: 
Gabiam, N. (2012). ‘When “Humanitarianism” Becomes “Development”: The Politics of 

International Aid in Syria’s Palestinian Refugee Camps’. American 
Anthropologist 114(1): 95–107. 

Fassin, D. (2005). 'Compassion and Repression: The Moral Economy of Immigration 
Policies in France' Cultural Anthropology 20:3, pp. 362-387 

 
Further Reading 
Arendt, H. (1963).On Revolution. London: Penguin Books. Chap 2 
Atlani-Duault, L. & J.-P. Dozon (2011). ‘Colonisation, développement, aide 

humanitaire. Pour une anthropologie de l'aide internationale’. Ethnologie 
française XLI(3): 393-  

Barnett, M. & T. G. Weiss. (2008). Humanitarianism in Question: Politics, Power, 
Ethics. Ithaca, Cornell University Press. (Especially “Humanitarianism: A Brief 
History of the Present”)  

Barnett, M. (2003). ‘What is the Future of Humanitarianism?’. Global Governance 9 
(3): 401-17. 

403. 
Boltanski, L. (1993). La souffrance à distance : morale humanitaire, médias et 

politique. Paris, Editions Métailié. TRANSLATED AS: Distant Suffering. 
Boltanski, L. (2000). ‘The Legitimacy of Humanitarian Actions and their Media 

Representation: The Case of France’. Ethical Perspectives 7: 3-16. 
Bornstein, Erica and Peter Redfield (2011). Forces of Compassion. Humanitarianism 

Between Ethics and Politics. SAR Press. (Esp, Introduction). 
Butt, L. 2002. The suffering stranger: Medical Anthropology and the International 

Morality. Medical Anthropology 21, pp. 1-24. (also see responses to this article 
in the same journal) 
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Calhoun, C. (2010). ‘The Idea of Emergency: Humanitarian Action and Global 
(Dis)order’. In D. Fassin and M. Pandolfi (eds.) Contemporary States of 
Emergency. New York, Zone Books. 

——— (2008). ‘The Imperative to Reduce Suffering. Charity, Progress, and 
Emergencies in the Field of Humanitarian Action’. In M. Barnett & T. Weiss 
(eds.) Humanitarianism in Question: Politics, Power, Ethics. Ithaca, Cornell 
University Press: 73-97 

Chouliaraki, L. (2006). The Spectatorship of Suffering. London, SAGE Publications. 
——— (2010). ‘Ordinary witnessing in post-television news: towards a new moral 

imagination’. Critical Discourse Studies 7(4): 305-19. 
——— (2010). ‘Post-humanitarianism: Humanitarian communication beyond a politics 

of pity’. International Journal of Cultural Studies 13(2): 107-26. 
Derrida, J. (1967) Of Grammatology, Baltimore: Johns Hopkins Press. (III.2.I. 'The 

Present Debate: The Economy of Pity') 
Dunant, Henri. (1947). A Memory of Solferino. London: Cassell. (Also available from 

the ICRC website: 
http://www.icrc.org/eng/resources/documents/publication/p0361.htm) 
Fassin, D. (2010). La Raison humanitaire. Une histoire morale du temps présent. Paris, 

Gallimard/Seuil. 
Fassin, D. (2007). ‘Humanitarianism as a Politics of Life’. Public Culture 19(3): 499- 

520. 
Fassin, D. (2009) ‘Another politics of life is possible’. Theory, Culture and Society 26: 

44-60. 
Fassin, Didier, and Mariella Pandolfi. 2010. Contemporary States of Emergency: The 

Politics of Military and Humanitarian Interventions. New York: Zone Books. 
Finkelkraut, A. (2001). In the Name of Humanity: Reflection on the Twentieth Century. 

London, Pimlico. (Especially “Humanitarian Amends”). 
Frosh, Paul. (2006). ‘Telling Presences: Witnessing, Mass Media, and the Imagined 

Lives of Strangers’. Critical Studies in Media Communication 23(4): 265–284.  
Haskell, T. L. (1985). ‘Capitalism and the Origins of the Humanitarian Sensibility, Part 

1.’ The American Historical Review 90(2): 339-61. 
Pandolfi, Mariella. (2003). ‘Contract of Mutual Indifference: Governance and the 

Humanitarian Apparatus in Contemporary Albania and Kosovo’. Indiana 
Journal of Global Legal Studies 10: 269-81. 

Redfield, Peter. (2005). ‘Doctors, Borders, and Life in Crisis’. Cultural Anthropology 
20(3): 328-361. 

Roitman, Janet. 2013. Anti-Crisis. Duke University Press. 
de Sardan, J.-P. O. (2011). ‘Aide humanitaire ou aide au développement ? La « famine 

» de 2005 au Niger’. Ethnologie française 41(3): 415-29. 
Scheper-Hughes, Nancy (1993) 'The Primacy of the Ethical: Propositions for a militant 

anthropology, Current Anthropology 36 (3): 409 – 440 (see also responses to 
this article in the same journal). 

Stockton, N. (1998). ‘In Defence of Humanitarianism’. Disasters 22(4): 352-360. 
Terry, F. (2002). Condemned to Repeat: The Paradox of Humanitarian Action. Ithaca: 

Cornell University. (Especially “Humanitarian Action in a Second Best World”). 
Ticktin, M. (2006). ‘Where ethics and politics meet: The violence of humanitarianism in 

France’. American Ethnologist 33(1): 33-49.  

http://www.icrc.org/eng/resources/documents/publication/p0361.htm
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Question 8 
 
How is the expansion of the 'charity business'—social enterprise, corporate 
social responsibility, fair trade, the commercialisation of NGOs, etc?—changing 
our society's engagement with the theme of international development? 
 
Corporate philanthropy may have a long history, but phenomena such as social 
enterprise, corporate social responsibility and fair trade have emerged—and expanded 
rapidly—in recent years.  Simultaneously, NGOs seem to rely increasingly on 
commercial practices of branding, marketing, and profit-generating activities.  What 
should we make of campaigns like Bono’s 'Product RED' or the idea that we can 
purchase moral absolution for our consumerism (or even fulfil our moral obligations) 
by paying for a more expensive 'fair trade' product? Can these be thought of as 
‘development’?  Do they achieve the objectives their proponents claim, or that 
customers wish to believe in, or are they merely ‘greenwashing’, and belong to classic 
business logics of marketing, branding and strategy?  Do they equate a person’s moral 
worth with their spending power, creating a kind of economic citizenship in which a 
person’s political and moral agency are commensurate with their financial success?  
Are we witnessing a blurring of boundaries between the non-profit and for-profit sectors 
and if so what are its consequences? 
 
Key Readings: 
Ponte, S., L. A. Richey & M. Baab. (2009). ‘Bono’s Product (RED) Initiative: Corporate 

Social Responsibility That Solves the Problems of “distant Others”.’ Third World 
Quarterly 30(2): 301–317. 

Youde, J. (2009). ‘Ethical Consumerism or Reified Neoliberalism? Product (RED) and 
Private Funding for Public Goods.’ New Political Science 31 (2): 201–220.  

 
Further Readings: 
Amaeshi, K., Adi, B. C., Ogechie, C. & Amao, O. O. (2006). Corporate Social 

Responsibility in Nigeria: Indigenous practices or Western influences? Journal 
of Corporate Citizenship (winter edition) 24: 83-99 

Bagnoli, M., & S. G. Watts. 2003. ‘Selling to Socially Responsible Consumers: 
Competition and The Private Provision of Public Goods’. Journal of Economics 
& Management Strategy 12 (3): 419–445. 

Banet-Weiser, S. & R. Mukherjee (eds.). (2012). Commodity Activism: Cultural 
Resistance in Neoliberal Times. NYU Press. 

Banet-Weiser, S. & C. Lapsansky. 2008. ‘RED Is the New Black: Brand Culture, 
Consumer Citizenship and Political Possibility’. International Journal of 
Communication 2: 1248–1268. 

Bosscher, J. (2009). ‘Commercialization in Nonprofits: Tainted Value?’ SPNA Review 
5(1) (January 1). http://scholarworks.gvsu.edu/spnareview/vol5/iss1/2. 

Broadbridge, A. & L. Parsons. (2003). ‘Still Serving the Community? The 
Professionalisation of the UK Charity Retail Sector’. International Journal of 
Retail & Distribution Management 31(8): 418–427.  

Conley, J. M. & C. A. Williams. (2005). ‘Engage, Embed, and Embellish: Theory Versus 
Practice in the Corporate Social Responsibility Movement’. Journal of 
Corporation Law 31(1): 1–38. 

Crane, M. & Spence. (2008). Corporate Social Responsibility: Readings and cases in 
a global context. Oxford, Routledge 

Hankinson, P. (2004). ‘The Internal Brand in Leading UK Charities’. Journal of Product 
& Brand Management 13(2): 84–93. 

Handy, C. (2002). What’s a business for? Harvard Business Review pp.49-55 
Husted, B. W. & Allen, D. B. (2006). ‘Corporate social responsibility in the multinational 

enterprise: strategic and institutional approaches’. Journal of International 
Business 37: 838-849 
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Ite, U. (2004). ‘Multinationals and Corporate Social Responsibility in Developing 
Countries: A Case Study of Nigeria’. Corporate Social Responsibility and 
Environmental Management 11(1): 1-11. 

Jamali, D. & T. Keshishian. (2009). ‘Uneasy Alliances: Lessons Learned from 
Partnerships Between Businesses and NGOs in the Context of CSR’. Journal 
of Business Ethics 84(2): 277–295.  

James, E. (2003). ‘Commercialism and the Mission of Nonprofits’. Society 40(4): 29–
35. 

Matten, D. & Moon, J. (2008). ‘"Implicit" and "Explicit" CSR: A conceptual framework 
for a comparative understanding of corporate social responsibility’. Academy of 
Management Review 33(2): 404- 424. 

Michael, Bryane. (2003). ‘Corporate Social Responsibility in International 
Development: An Overview and Critique.’ Corporate Social Responsibility and 
Environmental Management 10(3): 115–128 

Nunnenkamp, P. & H. Öhler. (2012). ‘Funding, Competition and the Efficiency of 
NGOs: An Empirical Analysis of Non-charitable Expenditure of US NGOs 
Engaged in Foreign Aid’. Kyklos 65(1): 81–110.  

Parsons, E. (2002). ‘Charity Retail: Past, Present and Future’. International Journal of 
Retail & Distribution Management 30 (12): 586–594. 

Sarna-Wojcicki, M. (2008). ‘Refigu(red): Talking Africa and Aids in “Causumer” 
Culture’. Journal of Pan African Studies 2(6): 14–31. 

Sayer, J. (2007). ‘Confrontation, cooperation and co-optation: NGO advocacy and 
corporations’. In B. Rugendyke (ed.) NGOs as Advocates for Development in 
a Globalising World. Abingdon, Routledge: 127-55. 

Visser, W. (2008). ‘Corporate Social responsibility in developing economies’. In Crane 
et al. (eds.) The Oxford Handbook of Corporate Social Responsibility. Oxford 
University Press: 473-499. 
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Question 9 
 
Is Development an ethnocentric concept? 
 
Deliberately willed change—what development studies authors refer to variously as 
'programs that set out to improve the condition of the population in a deliberate 
manner', 'practices designed to increase human well-being', or '(planned) development 
interventions'—is often premised on the idea that our lifestyle is, in one respect or 
another, superior to that of others, particularly those who are ‘poorer’. Is this idea 
defensible? Is an affluent ‘Western’ lifestyle better than that of other societies? How 
have anthropologists responded to that premise and sought to critique it? Is 'progress' 
defensible at all from an anthropological perspective. It also considers the counter-
critique, that post-development is itself a form of romanticization of 'our natives' as 
'noble savages'?  Do we have any reasonable alternative to being involved in 
development? 
 
Key Reading: 
Bodley, J. (1999) 'The Price of Progress' in A. Podolefsky et al., eds., Applying 

Anthropology, New York: McGraw Hill, pp. 375-383. 
Kiely, R. (1999). ‘The last refuge of the noble savage? A critical assessment of post-

development theory’. The European Journal of Development Research 11(1): 
30-55. 

 
Further Reading: 
Alkire, S. (2007). ‘Choosing Dimensions: The Capability Approach and 

Multidimensional Poverty’ CPRC Working Paper 88. Available:  
http://www.chronicpoverty.org/uploads/publication_files/WP88_Alkire.pdf 
—— (2002). ‘Dimensions of Human Development’. World Development 30(2): 181-

205. 
Alston, P. (2005). ‘Ships passing in the night: the current state of the human rights and 

development debate seen through the lens of the Millennium Development 
Goals’. Human Rights Quarterly 27(3): 755-829 

Bleys, B. (2012) ‘Beyond GDP: Classifying Alternative Measures for Progress’, Social 
Indicators Research, 109(3), pp. 355–376. 

Boarini, R. and Mira d’Ercole, M. (2013) ‘Going beyond GDP: An OECD Perspective’, 
Fiscal Studies, 34(3), pp. 289–314. 

Corbridge, S. (2007). ‘The (im)possibility of development studies’. Economy and 
Society 36(2): 179-211. 

Escobar, A. (2007), “‘Post-development’ as a concept and social practice” in Ziai, Aram 
(2007) Exploring post-development: theory and practice, problems and 
perspectives, London ; New York, Routledge, pp. 18-32 

Escobar, A. (2001). ‘Beyond the search for a paradigm? Post-development and 
beyond’. Development 43(4). Special issue on "past', "post" and "future" 
development. 

Escobar, A. (1995). Encountering Development. The Making and Unmaking of The 
Third World. Princeton, NJ: Princeton University Press.  

Finnemore, M. (1997). Redefining Development and the World Bank. In F. Cooper and 
R. Packard (ed.) International Development and the Social Sciences. Essays 
on the History and Politics of Knowledge. Berkeley, University of California 
Press: 203-27. 

Fisher, W. (1997). ‘Doing good? The politics and anti-politics of NGO practices’ Annual 
Review of Anthropology 27. 

Gardner, K and Lewis, D. (1996). Anthropology, Development and the Post-Modern 
Challenge. London: Pluto Press. 

http://www.chronicpoverty.org/uploads/publication_files/WP88_Alkire.pdf
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Gardner, K. & D. Lewis. (2000). ‘Dominant Paradigms Overturned or ‘Business as 
Usual’? Development Discourse and the White Paper on International 
Development’. Critique of Anthropology 20(1): 15-19. 

Gasper, D. (2012). ‘Development ethics – Why? What? How? A formulation of the 
field’. Journal of Global Ethics 8(1): 117-135 

Goklany, I. (2007). The Improving State of the World: Why We're Living Longer, 
Healthier, More Comfortable Lives on a Cleaner Planet. Washington, DC, Cato 
Institute 

Gough, I., J. A. McGregor & L. Camfield. (2006). ‘Wellbeing in Developing Countries: 
Conceptual Foundations of the WeD Programme’. University of Bath: 
Wellbeing in Developing Countries Working Paper 19  

http://www.welldev.org.uk/research/workingpaperpdf/wed19.pdf  
Grusky, D. & R. Kanbur (Eds.). (2006). Poverty and Inequality. Stanford, Stanford 

University Press. “Introduction” (p 1-29). 
Hodgett, S. & S. Deneulin. (2009). ‘On the use of narratives for assessing development 

policy’. Public Administration 87(1): 65-79 
Johnston, H. (2009) ‘Well-being Matters in Measuring Social Progress’, In Beyond 

GDP: What is Prosperity and How Should it Be Measured?, Dublin, Ireland, 
Social Justice Ireland, pp. 130–156, Available online 

Kaplan, D. (2000) ‘The darker side of the "Original Affluent Society"’. Journal of 
Anthropological Research 56(3), pp. 301-324 

Kenny, C. (2005). ‘Why are we worried about income? nearly everything that matters 
is converging’. World Development 33(1): 1–19 

Kenny, C. (2011). Getting Better: Why Global Development Is Succeeding-And How 
We Can Improve the World. New York: Basic Books [at least see the graphs 
and charts relating to the book at 
http://www.cgdev.org/content/publications/detail/1424862/ 

Kingdon, G. & J. Knight. (2006). ‘Subjective Well-Being Poverty vs. Income Poverty 
and Capabilities Poverty?’. Journal of Development Studies 42(7): 1199-1224.  

Latouche, S. (2004). Survivre au développement : De la décolonisation de l'imaginaire 
économique à la construction d'une société alternative. Paris, Mille et une nuits. 

Lehmann, D. (1997). ‘An opportunity lost: Escobar's deconstruction of development’. 
Journal of Development Studies 33(4): 568-578. 

Little, P. & M. Painter. (1995). ‘Discourse, politics and the development process: 
reflections on Escobar's "anthropology and the development encounter"’. 
American Ethnologist 22(3): 602-616. 

Marks, N. (2009) ‘Beyond GDP: Creating Indicators of Sustainable Well-being’, In 
Beyond GDP: What is Prosperity and How Should it Be Measured?, Dublin, 
Ireland, Social Justice Ireland, pp. 85–100, Available: 

http://www.socialjustice.ie/sites/default/files/file/SPC%202009/SPC%202009%20-
%20full%20book.pdf  

Moore, D. (2000). ‘The crucible of cultural politics: reworking ‘development’ in 
Zimbabwe’s eastern highlands’. American Ethnologist 26(3): 654-89. 

Mosse, D. (2013). 'The Anthropology of International Development' Annual Review of 
Anthropology 42, pp. 227-246 

Narayan, D. R. Chambers, M.K. Shah & P. Petesch. (2000). Voices of the poor: Crying 
out for change. New York, Oxford University Press for the World Bank. 

Nederveen Pieterse, J. (1998). ‘My paradigm or yours? Alternative development, post-
development, reflexive development’. Development and Change 29: 343-73. 

Rahnema, M. & V. Bawtree (eds). (1997). The post-development reader.  
Ranis, G., F. Stewart, & E Samman. (2006). ‘Human Development: Beyond the Human 

Development Index’. Journal of Human Development 7(3): 323-358. 
Rapley. J.(2004). Development studies and post-development critique. Progress in 

Development Studies 4(4) 4 350-354 
Rist, G. (2006) The History of Development: from Western Origins to Global Faith. 

http://www.welldev.org.uk/research/workingpaperpdf/wed25.pdf
http://www.socialjustice.ie/sites/default/files/file/SPC%202009/SPC%202009%20-%20full%20book.pdf
http://www.socialjustice.ie/sites/default/files/file/SPC%202009/SPC%202009%20-%20full%20book.pdf
http://www.socialjustice.ie/sites/default/files/file/SPC%202009/SPC%202009%20-%20full%20book.pdf
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Ruggeri-Laderchi, C., R. Saith & F. Stewart. (2003). ‘Does it Matter that we do not 
agree on the definition of poverty? A Comparison of Four Approaches’. Oxford 
Journal of Development Studies 31(3): 243-274.  

Sahlins, M. (1972). Stone Age Economics. Aldine Atherton, Chicago. (Chap. 1, “The 
Original Affluent Society”). 

Sen, A. (1992). Inequality Re-examined. Harvard University Press. 
—— (1999). Development as freedom. Oxford, Oxford University Press. 
Stavenhagen, R. (1986). ‘Ethnodevelopment: a neglected dimension in development 

thinking’. In Apthorpe, R. & A. Krahl (eds) Development studies: critique and 
renewal. Leiden, Brill. 

Stiglitz, J. E., A. Sen & J.-P. Fitoussi. (2009). Report by the Commission on the 
Measurement of Economic Performance and Social Progress. Paris: OECD 
http://www.stiglitz-sen-fitoussi.fr/documents/rapport_anglais.pdf 

Yarrow, T. & S. Venkatesan. (2012). Introduction. Anthropology and Development: 
critical framings. In Venkatesan, S. & T. Yarrow (eds.) Differentiating 
Development: beyond an anthropology of critique. New York, Berghahn. 

Ziai, Aram (2007) Exploring post-development: theory and practice, problems and 
perspectives, London ; New York, Routledge  

http://www.stiglitz-sen-fitoussi.fr/documents/rapport_anglais.pdf
http://www.dur.ac.uk/research/directory/staff/?mode=pdetail&id=9727&sid=9727&pdetail=71053
http://www.dur.ac.uk/research/directory/staff/?mode=pdetail&id=9727&sid=9727&pdetail=71053


2016-17 Social Development 24 

 
Appendix 1 – General Information 
 
Students with Disabilities 
The School welcomes disabled students with disabilities (including those with specific 
learning difficulties such as dyslexia) and is working to make all its courses as 
accessible as possible. If you have a disability special needs which means that you 
may require adjustments to be made to ensure access to lectures, tutorials or exams, 
or any other aspect of your studies, you can discuss these with your Student Support 
Officer or Personal Tutor who will advise on the appropriate procedures. 
 
You can also contact the Student Disability Service, based on the University of 
Edinburgh, Third Floor, Main Library, You can find their details as well as information 
on all of the support they can offer at: http://www.ed.ac.uk/student-disability-service  
 
Learning Resources for Undergraduates 
The Study Development Team at the Institute for Academic Development (IAD) 
provides resources and workshops aimed at helping all students to enhance their 
learning skills and develop effective study techniques. Resources and workshops 
cover a range of topics, such as managing your own learning, reading, note-making, 
essay and report writing, exam preparation and exam techniques. 
 
The study development resources are housed on ‘LearnBetter’ (undergraduate), part 
of Learn, the University’s virtual learning environment.  Follow the link from the IAD 
Study Development web page to enrol: www.ed.ac.uk/iad/undergraduates 
 
Workshops are interactive: they will give you the chance to take part in activities, have 
discussions, exchange strategies, share ideas and ask questions. They are 90 minutes 
long and held on Wednesday afternoons at 1.30pm or 3.30pm. The schedule is 
available from the IAD Undergraduate web page (see above). 
 
Workshops are open to all undergraduates but you need to book in advance, using the 
MyEd booking system. Each workshop opens for booking two weeks before the date 
of the workshop itself. If you book and then cannot attend, please cancel in advance 
through MyEd so that another student can have your place. (To be fair to all students, 
anyone who persistently books on workshops and fails to attend may be barred from 
signing up for future events). 
 
Study Development Advisors are also available for an individual consultation if you 
have specific questions about your own approach to studying, working more 
effectively, strategies for improving your learning and your academic work. Please 
note, however, that Study Development Advisors are not subject specialists so they 
cannot comment on the content of your work. They also do not check or proof read 
students' work. 
 
To make an appointment with a Study Development Advisor, email 
iad.study@ed.ac.uk  
 
(For support with English Language, you should contact the English Language 
Teaching Centre). 
 
Discussing Sensitive Topics  
The discipline of Sociology addresses a number of topics that some might find 
sensitive or, in some cases, distressing.  You should read this Course Guide carefully 
and if there are any topics that you may feel distressed by you should seek advice from 
the course convenor and/or your Personal Tutor. 

http://www.ed.ac.uk/student-disability-service
http://www.ed.ac.uk/iad/undergraduates
mailto:iad.study@ed.ac.uk
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For more general issues you may consider seeking the advice of the Student 
Counselling Service, http://www.ed.ac.uk/schools-departments/student-counselling  
 

External Examiner 
The External Examiner for the Social Anthropology Honours programme is: Dr Paolo 
Fortis, Durham University. 
  

http://www.ed.ac.uk/schools-departments/student-counselling
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Appendix 2 - Course Work Submission and Penalties 
 
Penalties that can be applied to your work and how to avoid them. 
 
There are three types of penalties that can be applied to your course work and these 
are listed below. Students must read the full description on each of these at: 
http://www.sps.ed.ac.uk/undergrad/current_students/teaching_and_learning/assessm
ent_and_regulations/coursework_penalties 
  
Make sure you are aware of each of these penalties and know how to avoid them. 
Students are responsible for taking the time to read guidance and for ensuring their 
coursework submissions comply with guidance.  
 

• Incorrect submission Penalty  
When a piece of coursework is submitted to our Electronic Submission System 
(ELMA) that does not comply with our submission guidance (wrong format, 
incorrect document, no cover sheet etc.) a penalty of 5 marks will be applied 
to students work. 
 

• Lateness Penalty 
If you miss the submission deadline for any piece of assessed work 5 marks 
will be deducted for each calendar day that work is late, up to a maximum 
of seven calendar days (35 marks).  Thereafter, a mark of zero will be 
recorded.  There is no grace period for lateness and penalties begin to apply 
immediately following the deadline. 
 

• Word Count Penalty  
The penalty for excessive word length in coursework is one mark deducted for 
each additional 20 words over the limit. If the limit is 1500 words then 
anything between 1501 and 1520 words will lose one point, and so on.  Word 
limits vary across subject areas and submissions, so check your course 
handbook. Make sure you know what is and what is not included in the word 
count. Again, check the course handbook for this information.  You will not be 
penalised for submitting work below the word limit.  However, you should note 
that shorter essays are unlikely to achieve the required depth and that this will 
be reflected in your mark. 
 

ELMA: Submission and Return of Coursework 
 
Coursework is submitted online using our electronic submission system, ELMA.  You 
will not be required to submit a paper copy of your work. 
  
Marked coursework, grades and feedback will be returned to you via ELMA.  You will 
not receive a paper copy of your marked course work or feedback.  
 
For details of how to submit your course work to ELMA, please see our webpages 
here. Remember, there is a 5 mark incorrect submission penalty, so read the guidance 
carefully and follow it to avoid receiving this.  
 
Extensions: New policy-applicable for years 1-4 
 
From September 2016, there will be a new extensions policy that applies to all courses 
in the school from years one to four.    
If you have good reason for not meeting a coursework deadline, you may request an 
extension. Before you request an extension, make sure you have read all the guidance 

http://www.sps.ed.ac.uk/undergrad/current_students/teaching_and_learning/assessment_and_regulations/coursework_penalties
http://www.sps.ed.ac.uk/undergrad/current_students/teaching_and_learning/assessment_and_regulations/coursework_penalties
http://www.sps.ed.ac.uk/undergrad/current_students/teaching_and_learning/assessment_and_regulations/submission_guidance
http://www.sps.ed.ac.uk/undergrad/current_students/teaching_and_learning/assessment_and_regulations/submission_guidance
http://www.sps.ed.ac.uk/undergrad/current_students/teaching_and_learning/assessment_and_regulations/coursework_penalties
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on our webpages and take note of the key points below. You will also be able to access 
the online extension request form through our webpages. 

• Extensions are granted for 7 calendar days. 
• Extension requests must be submitted no later than 24 hours before the 

coursework deadline. 
• If you miss the deadline for requesting an extension for a valid reason, you 

should submit your coursework as soon as you are able, and apply for Special 
Circumstances to disregard penalties for late submission. You should also 
contact your Student Support Officer or Personal Tutor and make them aware 
of your situation. 

• If you have a valid reason and require an extension of more than 7 calendar 
days, you should submit your coursework as soon as you are able, and apply 
for Special Circumstances to disregard penalties for late submission. You 
should also contact your Student Support Officer or Personal Tutor and make 
them aware of your situation. 

• If you have a Learning Profile from the Disability Service allowing you potential 
for flexibility over deadlines, you must still make an extension request for this 
to be taken into account. 

 
Plagiarism Guidance for Students: Avoiding Plagiarism 
Material you submit for assessment, such as your essays, must be your own work.  
You can, and should, draw upon published work, ideas from lectures and class 
discussions, and (if appropriate) even upon discussions with other students, but you 
must always make clear that you are doing so.  Passing off anyone else’s work 
(including another student’s work or material from the Web or a published author) as 
your own is plagiarism and will be punished severely. 
 
When you upload your work to ELMA you will be asked to check a box to confirm the 
work is your own.  All submissions will be run through ‘Turnitin’, our plagiarism 
detection software. Turnitin compares every essay against a constantly-updated 
database, which highlights all plagiarised work.  Assessed work that contains 
plagiarised material will be awarded a mark of zero, and serious cases of plagiarism 
will also be reported to the College Academic Misconduct officer.  In either case, the 
actions taken will be noted permanently on the student's record.  For further details 
on plagiarism see the Academic Services’ website: 
 
http://www.ed.ac.uk/academic-services/staff/discipline/plagiarism 
 
Data Protection Guidance for Students 
In most circumstances, students are responsible for ensuring that their work with 
information about living, identifiable individuals complies with the requirements of the 
Data Protection Act. The document, Personal Data Processed by Students, provides 
an explanation of why this is the case.  It can be found, with advice on data protection 
compliance and ethical best practice in the handling of information about living, 
identifiable individuals, on the Records Management section of the University website 
at: 
 
http://www.ed.ac.uk/schools-departments/records-management-section/data-
protection/guidance-policies/dpforstudents 
 
 

http://www.sps.ed.ac.uk/undergrad/current_students/teaching_and_learning/assessment_and_regulations/requesting_an_extension
http://www.sps.ed.ac.uk/undergrad/current_students/teaching_and_learning/assessment_and_regulations/requesting_an_extension
http://www.ed.ac.uk/academic-services/staff/discipline/plagiarism
http://www.ed.ac.uk/schools-departments/records-management-section/data-protection/guidance-policies/dpforstudents
http://www.ed.ac.uk/schools-departments/records-management-section/data-protection/guidance-policies/dpforstudents
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